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ABSTRACT 
Introduction 
• "Education is that process of development which consists of the 
developmental process of humans from infancy to maturity. It is a process 
by which an individual adapts himself gradually in various ways to his 
physical and social environment. Education is not only communication of 
intbrmation by the teacher or the acquisition of knowledge by the child. 
Infact, education consists of all those experiences which affect the 
individual from birth till death". 
Some countries, like people, thrive on challenges and setting goals 
for themselves. Often ihey extend their vision beyond ordinary limits. 
Determined in spirit, they believe that by applying the full force of their 
capabilities and trusting in God, all things are possible. There is no doubt 
that education is the most important aspect in the development of any 
country. Therefore, any change in the system that can lead to a nations 
development should sta t^ from the educational system of that country. 
Jordan, a kingdom in the north western comer of the Arabian 
Peninsula, is bounded by Syria in the north, Saudi Arabia in the south, 
fraq in the east, and the Occupied west Bank and Israel in the west. 
The major source of attraction lies in the hospitality of Jordan's 
people. Visitors to Jordan are constantly greeted with a warm smile and a 
genuine welcome. 
Jordan's students have also shown significant progress in the trends 
in international mathematics and science study (TIMSS) ranking results 
over the year. In the 2005, Jordan's S^ grade students ranked first among 
all Arab countries in science and second in mathematics. 
The Jordanian English Language curriculum has seen several 
changes and improvements due to the pressures to account for the actual 
needs of English language learners. The frequent conferences and reform 
endeavors have called for the continuing improvement of these curricula 
(ERP Plan. 1987). 
The development of strategies for English curriculum in Jordan and 
evaluating an English textbook used by Jordanian (grade 1-5) students 
required a background concerning teaching of English in Jordan, 
especially in the compulsory stage. The Ministry of Education in Jordan 
is now concerned with the development and improvement of the quality 
of basic education presented to its pupils. The Ministry of education 
called the present century as "The century of improving the quality of 
education". This is due to the fact that the Ministry has achieved its 
objectives in making education compulsory and free in the first nine years 
of schooling (Culture and Education Law No.6). The law of Education 
No 16.of 1964 stressed the value of knowledge of a foreign language for 
Jordanian students. One of the objectives in this law is to equip the pupils 
at this stage with knowledge of "one foreign language, which will assist 
him/her in later stages of education, or in the practice of his/her 
profession in future, or in his/her life in general". 
For the basic stage (grade 1-5) in Jordan, the researcher used two 
research instruments, the questiormaire and the interviews with both the 
teachers and students. In addition, this study attempts to find out whether 
Action Pack English textbooks (grade 1-5) in Jordan achieve the 
objectives stated in Action Pack Curriculum in Jordan or not. 
• Statement of the problem: 
This study is an attempt to investigate important issues in the 
development and improvement of English curriculum, which may help 
the ministry of education, ministry of planning and department of 
statistics in Jordan. Therefore, this study attempts to weigh up the value 
of such a curriculum and the extent to which it fulfils the needs of 
Jordanian English Language learners in the basic (1-5) stage. Precisely 
the problem of the present research is: "The Development of 
Transactional Strategies for English Curriculum in Jordan". 
• Objectives of the study: 
This study aims to evaluate Action Pack textbook for the basic 
stage (grade 1-5) for the development of English curriculum in Jordan. It 
attempts to conduct a comprehensive evaluation for the Action Pack 
textbooks (grade 1-5) in Jordan. In addition to investigate whether Action 
Pack English textbooks in Jordan achieve the objectives stated in Action 
Pack curriculum m Jordan or not and whether they are suitable to the 
English language learner's needs, interests and abilities, It also attempts to 
find out the strengths and weaknesses of the textbooks and to make 
suggestions for improving these textbooks for English curriculum in 
Jordan. 
More specifically, this study aims to answer the following questions: 
1- How do EFL supervisors, teachers and students evaluate Action 
Pack textbooks? 
2- Are there any significant differences in the evaluation of Action 
Pack (1-5) that can be attributed to the teachers' qualifications? 
3- Are there any significant differences in the evaluation of Action 
Pack (1-5) that can be attributed to the teachers' experiences? 
4- What suggestions do supervisors and teachers of English give for 
improving Action Pack textbooks for English curriculum in 
Jordan? 
5- What is the present scenario of English Curriculum in Jordan? 
• Significance of the study: 
This study is expected to be useful to the ministry of education and 
ministry of planning. Hopefully it would help the ministry of education to 
fulfill its responsibilities of hiring strong leaders, since Action Pack 
textbooks represent a new fad in Jordan. 
• Limitations of the study: 
(1) This study was limited to Action Pack textbooks (1-5) in the basic 
stage in Jordan. (2) Its results were also limited to the evaluation criteria 
adopted which were derived from the relevant literature. (3) The sample 
was limited to just one govemorate out of the twelve govemorates in 
Jordan. Each govemorate has the same culture and uses the same 
curriculum. 
• Curriculum: 
The term curriculum is derived from the Latin word Currere that 
means "run" and it signifies "a runway" or "a course which one runs to 
reach a goal". In education, it is generally identified with a course of 
study or list of subjects prescribed for a programme. Infact a list of 
subjects forms only a part of the curriculum and it does not constitute the 
whole of it. A curriculum means the total situation selected and organized 
by the institution, and made available to the teachers to operate on and to 
translate the ultimate aim of education mto reality. 
• Key principles: 
- The aim of education as expressed throughout the curriculum is 
to produce well-rounded individuals capable of reaching their 
potential intellectually, physically, and emotionally. 
- The curriculum prepares students for the post -secondary 
education for life after school and includes life, employability, 
and citizenship skill. 
- The curriculum is integrated horizontally across subject / skill 
areas and is vertically seamless. 
- The curriculum supports the acquisition of knowledge economy 
skills in communication, management of information, use of 
numbers, critical thinking, creativity and innovation, problem 
solving, personal management, and teamwork. 
• For English curriculum in Jordan, many studies have been 
conducted to provide feedback for both students and teachers in the 
process of teaching and learning as well as for improvement and 
modification of textbooks. 
Hatamleh and Jaradat (1984) conducted a study in which they 
evaluated elementary TEFL textbook, and the classroom teaching lessons 
in Jordanian elementary schools. The sample of the study consisted of 94 
elementary English class teacher, and TFEL experts. 
The active English textbooks lacked the availability of visual aids 
or supplementary materials; the Active English textbooks did not develop 
positive concepts and attitudes of elementary students. 
AL-Jarrah, (1987) evaluated the new TEFL textbooks (PETRA) 
that were used by the fifth and sixth elementary graders. The sample of 
the study consisted of 120 individuals including 40 TEFL experts 
(supervisor, TEFL graduate students, and professors) and 80 elementary 
class teachers were chosen randomly from the elementary schools in the 
city oflrbid. 
The results of the study revealed main strengths of the new TEFL 
textbook. It showed that the rationale and objectives of PETRA textbooks 
were stated specifically and graded step-by-step and skill-by-skill. Oral 
and literal skills were given equal emphasis. Relative emphasis was also 
given to each language area (vocabulary and grammar). 
Saleh (1990) conducted a study that aimed at evaluating the second 
preparatory class (PETRA, book 4) in Jordanian preparatory schools. 
Two evaluative scales were used: one for teachers and another for pupils. 
The results revealed that the rationale and objectives of the 
textbooks were suitable and clear for both teachers and students. The 
introduction of PETRA textbooks was not found to be clear-cut by both 
the teachers and students. The teachers were not given any chance to 
participate in selecting objectives. 
• The Present Scenario of English Curriculum in Jordan 
The new English curriculum will be written by teams of educators 
from across the country. Teachers and supervisors from school districts 
who understand classroom realities will join other specialists. Teachers 
across the country will be consulted as curriculum is being written. 
Participation leads to understanding and support, and when the 
curriculum is being implemented. 
• Sampling procedure 
The sample of this study consisted 300 students which was 
selected from the population of the students by applying the stratified 
«k4JiS** 
sample technique, In addition to 192 teachers and 8 supervisors, during 
the year 2007-08. 
• Collection of Data 
Accompanied by Prof. Ahmad Khwaldeh, he also met the 
Chairman, Department of Education in Amman University and Chairman 
of Curriculum Dr. Mufaq Al-Zabi in Amman to seek permission for 
collecting data from various schools. The researcher distributed the 
questionnaire to supervisors and teachers, and requested them to fiill them 
only after reading the instructions carefully. He personally visited the 
Ministry of Education and Ministry of planning and met Dr. Qasim in the 
Ministry of planning and collected some information. The students' 
interviews were conducted in the presence of then- teachers of English. 
The researcher explained to the students how to answer the questions and 
was ready to answer any questions asked by the students. The students 
were asked to express their feelings and to answer the questions freely in 
Arabic language. 
• Data Analysis Procedure 
The researcher collected quantitative and qualitative data, from 
supervisors, teachers and students, through questionnaire and interviews. 
The data were analyzed using "SPSS". The following statistical 
techniques were employed. 
• Percentages of frequency, means and standard deviation and rank 
order for each item in the questionnaire. 
• Frequencies and percentages for each question used in the 
interview were calculated. 
This study was an attempt to evaluate the develop Action Pack 
textbooks for the basic stage (grade 1-5) students in Jordanian public 
schools with the help of the supervisors' and teachers' and students' 
points of views. It aimed to present the strengths and weaknesses of these 
new textbooks by using an evaluative questionnaire and interview 
schedule. It aimed to present the new scenario of English curriculum in 
Jordan. Therefore, the new curriculum will provide new definitions of 
what students need to know, be able to do, and understand ICT strategies 
that teachers will be expected to use and developers of curriculum will 
need to incorporate. This study was also designed to find out if there was 
a statistical difference between the respondents' view concerning ten 
criteria. 
• The discussion of the flndings related to the first question: 
How do EFL students evaluate Action Pack textbooks? 
The results of this study also revealed that the development of the 
listening and speaking skills were found less appropriate according to the 
10 
students' responses. The recorded material in the cassette was found 
neither difificult nor too easy. Listening and speaking material were also 
found neutral; the students complained that they have a difficulty in 
following some topics because the recorded materials were too fast for 
them to follow. In addition, the reading and writing material were found 
suitable. The writing material was based on the reading text. The methods 
of presenting guidelines for writing were also easy to understand. Further, 
the results of the study showed that the vocabulary items and grammar 
were appropriate according to the students' responses. 
• The discussion of the findings related to the second question of 
the study: Are there any significant differences in the evaluation of 
Action Pack (1-5) that can be attributed to the teachers' 
qualifications? 
The results of the study revealed that there were no statistical 
Action Pack textbooks attributed to the teachers along with nine criteria: 
(rationale, objectives, language skills: listening and speaking, reading and 
writing skill, teaching aids, vocabulary items, the content, the activity 
book, the teacher's book and the general aspects of the textbook). 
Teachers were able to evaluate the textbooks because they taught them 
and the teachers were able to find out points of strength and weakness. 
The findings of the study revealed that there was a statistically significant 
11 
difference between the qualifications variable (college, B.A, Diploma and 
M.A) and the teachers' responses to Action Pack criteria which were 
attributed to the community college holders. 
• The discussion of the findings related to the third question of 
the study: Are there any significant differences in the evaluation 
of Action Pack (1-5) that can be attributed to the teachers' 
experiences? 
The analysis of variance did not show any statistically significant 
differences between the means of different teaching experiences (1-5 
years, 6-10 years, 11-15 and more than 20 years). The F-test statistics of 
the experience reveal that there is no relationship between the experience 
variable and the response of supervisors and teachers on any of the ten 
criteria (rationale, objectives, language skills, teaching aids, vocabulary 
items, the content, the methods, the activity book, the teacher's book and 
the general aspects of the textbook). This study revealed that there were 
no significant differences between the experience of the teachers and 
supervisors as manifested in their responses to the items of the 
questionnaire. 
• The discussion of the findings related to the fourth question: 
What do supervisors and teachers suggest to improve Action Pack 
textbooks? The results of the study revealed that the teachers and 
12 
the supervisors suggested general points to improve Action Pack 
textbooks. 
The students like to have English lessons which are presented by 
the computer. This aid helps the students to understand the lesson more 
easily because it is provided with both the action and sound, in addition to 
the attractive pictures, some passages are too long for the students to read 
in one period. The text should be short and useful to the students, some 
names are nameless, for example. Professor X. The name of characters in 
the Action Pack textbooks should be taken from the students' ovm 
environment and increasing the number of periods to be 5 periods instead 
of 4 periods. 
• Recommendations: 
On the basis of the findings of the study and in the light of the 
teachers' suggestions, the researcher proposed recommendations to the 
Ministry of Education and the authors and the researchers who are 
interested in Action Pack textbooks. 
• Recommendations for the Ministry of Education: 
Time and intensity are important factors that should be applied to 
foreign language curricula. Involving teachers in selecting curriculum 
goals and giving them an opportunity to participate in selecting the 
objectives of teaching English as a foreign language and in selecting the 
n 
content of English textbooks as well. In addition, providing teachers with 
videos where they can see model lessons or to see films with real people 
in order to see the facial expressions of those people. It would be better if 
the number was increased to five periods per week. Training courses 
should also be held for teachers of English so as to make them aware of 
the developing evaluation curriculum strategies. 
• Recommendations for the researchers: 
The current study was conducted in Karak to find whether the 
stated objectives introduced in the textbooks were effective for the 
students or not. Researchers are suggested to conduct a study in the 
northern and southern parts of Jordan. They are also suggested to use 
other evaluative instruments, like systematic observations, in addition to 
the questionnaire and interviews. Finally, the researchers are suggested to 
evaluate the newly introduced sixth grade textbooks series. 
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Cfidpter One 
Introduction 
"Education is that process of development which consists of the 
developmental process of humans from infancy to maturity. It is a process 
by which an individual adapts himself gradually in various ways to his 
physical and social environment. Education is not only communication of 
information by the teacher or the acquisition of knowledge by the child. 
In this sense, education consists of all those experiences which affect the 
individual from birth till death". 
The purpose of education is to develop in each individual the 
knowledge, interest, ideals, habits and powers whereby he will find his 
place to shape both himself and society towards nobler ends". (Report-
Commission on the Reorganization of Secondary Schools, U.S.A.). 
Some countries, like people, thrive on challenges and setting goals 
for themselves. Often they extend their vision beyond ordinary limits. 
Determined in spirit, they believe that by applying the fiiU force of their 
capabilities and trusting in God, all things are possible. There is no doubt 
that education is the most important aspect in the development of any 
country. Therefore, any change in the system that can lead to a nation's 
development should start from the educational system of that country. 
History: 
Jordan, a kingdom in the north western comer of the Arabian 
Peninsula, is bounded by Syria in the north, Saudi Arabia on the south, 
Iraq on the east, and the Occupied west Bank and Israel in the west. 
The Nabateans, an Arab people, were among the first to settle in 
Jordan with their base in PETRA. The southern city was situated on one 
of the main trade routes between eastern and western Asia. Caravans 
carrying gums, spices, and silks brought by sea to the Gulf of Aqaba went 
through PETRA on their way to the land of the eastern Mediterranean. 
The Nabatean kingdom lasted until 106 A.D, when it was 
conquered by the Romans. After the division of the Roman empire in the 
late 4 century A.D, all of what is now Jordan came under the rule of the 
Byzantine, or eastern Roman empire in the 7'*^  century A.D, the 
Byzantines were expelled by invading Muslim armies. In later centuries, 
the region was overrun by tribes from central Asia, including, Turks, 
Mongols, and Tatars. In 1516 it was made part of the Ottoman Empire 
incorporated into the Turkish province of Syria. 
During the ottoman rule, Jordan was the subject of discrimination 
.An inevitable uprising took place as the consequence of Turki The 
late King Hussein's great - grandfather. Al - Hussein bin Ali, Sharif of 
Mecca and king of the Arabs (later he also became known as king of the 
Hijaz), led the liberation of Arab lands from their domination by the 
Ottoman Turks in the great Arab Revolt of 1916. 
Countries of the Arab east were united into one Arab state 
embracing Iraq, Jordan and Palestine. One the basil. Prince Faisal 1 
announced the establishment of the first govenmient in Damascus on 
October 5, 1918, but on October 22, Britain issued a statement dividing 
Greater Syria into three regions. This was not only pursuant to the 1916 
Sykes-picot agreement, but also to enable Britain to fiilfill its promise to 
the Zionist movement to establish a national homeland for the Jews in 
Palestine. The November 2, 1917 Balfour Declaration called for the 
establishment of a national homeland for the Jews in Palestine. 
In March 1920, the division of the Arab territory was rejected and 
the Arab's people's representatives meeting in Damascus declared the 
unity and independence of Syria proclaiming Sharif Hussein's son Faisal 
1 as king. King Faisal 1 later assumed the throne in Iraq. 
But Britain and France agreed at the San Remo conference on 
April 25, 1920 to impose a French mandate on Syria and Lebanon, and a 
British mandate on Iraq, Palestine and Jordan. Several battles took place 
following the mandates' imposition, the last of which was at Maysalun on 
July 27, 1920. 
After freeing the lands of Jordan, Lebanon, Palestine, Iraq, Syria 
and the Hijaz, Sharif Hussein's son Abdullah assumed the throne of Trans 
Jordan. The emirate of Trans Jordan was founded on April 11, 1921, and 
became the Hashemite Kingdom of Jordan upon formal independence 
from Britain on May 25, 1946. 
The name Hashemite kingdom of Jordan is derived from Hashem, 
which was the name of the great grandfather of the Prophet 
MOHAMMAD. The Royal family of Jordan is called Hashemite, which 
means descended from Hashem. 
King Abdullah successfully defended Arab East Jerusalem and the 
"west bank" during the 1948 Arab- Israeli war when the Israeli state was 
created on three quarters of Palestine. The Jordanian Arab legion, fighting 
a long side other Arab armies succeeded in holding on to those Palestine 
territories, which later became known as the west bank of the Kingdom. 
On July 20, 1951, a lone gunman assassinated king Abdullah 1 
while attending Friday prayers at Al- Aqsa Mosque in Jerusalem with his 
grandson Hussein, who was saved from a bullet by a medal his 
grandfather, had recently awarded him. 
After king Abdullah martyrdom, king Talal, his eldest son, ruled 
for a brief period. Due to king Talal illness, his eldest son, Hussein, was 
proclaimed king of the Hashemite kingdom of Jordan on August 11, 
1952. He is assumed his constitutional powers on May 2, 1953, after 
reaching the age of eighteen according to the Muslim calendar. 
His Majesty king Hussein's reign continued until February 7, 1999 
when he lost his long battle with cancer at the age of 63. The late king 
Hussein will be remembered for many achievements, most of all as a 
"king of Peace" due to his vigorous efforts in bringing about peace in the 
Middle east. 
Shortly before his demise, King Hussein appointed his eldest son, 
prince Abdullah as crown prince who was sworn in as regent and 
proclaimed king of Jordan. 
Jordanians look with optimism and pride to a fiiture under the reign 
of king Abdullah, current bearer of the Hashemite torch. 
Located in the heart of the Middle East, strategically situated at the 
junction of Europe, Asia and Africa, Jordan has an amazingly historic. 
cultural and archaeological patrimony, and many natural wonders that are 
known worldwide. 
Due to its diverse geological nature, visitors can climb the proud 
mountains of Ajloun, hike at the Rose city "PETRA", ride Arabian horses 
in wadi Rum, and sunbathe in the lowest point on earth - the Dead Sea. 
The major source of attraction lies in the hospitality of Jordan's 
people. Visitors to Jordan are constantly greeted with a warm smile and a 
genuine welcome. 
Jordan has a sound foundation and some critical challenges. The 
country ranks high internationally in terms of access to education for all, 
providing a solid base from which to gradually shift its human resource 
skills toward the knowledge economy. For instance, Jordan's illiteracy 
rate has declined considerably over the last five decades and is now 
among the lowest in the region. Jordan's students have also shown 
significant progress in the trends in international mathematics and science 
study (TIMSS) ranking results over the year. In the 2005, Jordan's 8^*^  
grade students ranked first among all Arab countries in science and 
second in mathematics. 
The Jordanian English Language curriculum has seen several 
changes and improvement due to the pressures to account for the actual 
needs of English Language learners. The frequent conferences and reform 
endeavors have called for the continuing improvement of these curricula 
(ERPPlan. 1987). 
Curriculum is the first concept to begin our discussion. Ullmann 
(1982: 255-256) (Cited in El-Mustafa, 1988: 2) states that the word 
"curriculum "refers to the entire/whole organization of the teaching plan 
of a subject that includes the following key components: objective, 
content, teaching strategies, and evaluation. However, the "textbook" 
attempts to implement certain parts of the curriculum relying on other 
educational activities for the right and fiill implementation of the rest of 
objectives. 
Festus and Desmond (1982: 24) say that "in every country throughout 
the world the school has a role to play in training and educating the 
young. The complete plan of action, whether written down or simply in 
the minds of those involved in the instructional process, is curriculum. 
"Oliver (1960) (cited in Festus and Desmond, 1982: 24) considers that the 
term curriculum has to describe: 
a- All the experience the learner has under the guidance of school. 
b- All the courses or subjects that the school offers. 
c- The systematic arrangement of subject matter and activities within 
a course offered by a school (integrated science or social studies, 
for example). According to them, the most acceptable definition is 
under (a) above, because it has such a comprehensive meaning that 
includes all the experiences and activities whether they are 
academic or non-academic, vocational, emotional and recreational 
under he guidance and direction of the school. 
The development of strategies for English curriculum in Jordan and 
Evaluating an English textbook used by Jordanian (grade 1-5) students 
required a background concerning teaching English in Jordan, especially 
in the compulsory stage. The Ministry of Education in Jordan is now 
concerned with the development and improvement of the basic education 
quality presented to its pupils. The Ministry of education called this 
decade (i.e. the twentieth) "The decade of improving the quality of 
education ". This is due to the fact that the Ministry has achieved its 
objectives in making education compulsory and free in the first nine years 
of schooling (Culture and Education Law No.6). The law of Education 
No 16.of 1964 stressed the value of knowledge of a foreign language to 
Jordanian students. One of the objectives in this law is to equip the pupil 
at this stage with knowledge of "one foreign language, which will assist 
him/her in later stage of education, or in the practice of his/her profession 
in future, or in his/her life generally" 
There are many essential elements included in the curriculum, which 
might require systematic evaluation. The question of whether and how to 
use textbooks in teaching English as a foreign language (EFL) have long 
been asked and discussed by professionals in the field. A textbook can 
serve different purposes for teachers: as a core resource, as a source of 
supplemental material, as an inspiration for classroom activities, and as a 
text for study. Researchers have advocated a variety of approaches to 
textbook selection but in practice the process is often based on personal 
preference and may be affected by factors unrelated to pedagogy. These 
approaches are fed by the awareness of available texts and scarcity of 
some textbooks (Cunningosworth, 1984; Sheldon, 1988; Skierso, 1991) 
To improve the new English curriculum in Jordan, The Ministry of 
Education has introduced a new textbook series (first, second, third, 
fourth and fifth grade text books) in 2000 called Action pack textbook 
series for the basic stage (grade 1-5) in the Hashemite Kingdom of 
Jordan. From the researcher informal meetings with the teacher of 
English language, he found that many English teachers at Jordanian 
schools misunderstand the meaning of "Curriculum" and "Textbook" 
Action pack is a six -level series that is intended to cover the six basic 
grades in the Jordan public schools. Since Action Pack is a new foreign 
textbook introduced to the basic stage (grade 1-5), it is important to 
evaluate it to find out its strengths and weaknesses strategies and its 
suitability to the first five basic grades. Action Pack textbook include 
(student's book. Activity book and the teacher's book, besides other 
teaching aids such as the tape-recorder, wall-picture and flash cards). 
It can be pointed out that the introduction of Action Pack was a 
necessary step towards facilitating the achievement of the stated goals. 
Action Pack is based on the communicative approach. It is mainly 
concerned with making learning as a learner-centered to achieve the 
stated aims in Action Pack textbooks which adopted 'can do' approach, 
i.e. the children are given activities that they will be able to complete 
without any difficulty. Students will find it a bit easy to use English in 
their lives. This can be seen through the techniques proposed by Action 
Pack author as by the notions and situations in which language is to be 
used. 
The Ministry of Education in Jordan constantly attempts to improve its 
educational programmes. It is also concerned with development and 
improving the educational quality offered to Jordanian people. To achieve 
this improvement, it has introduced a new series for the basic stage (grade 
li ..J--^' 
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1-5) called Action Pack textbook series. It is worth mentioning that to 
perform this study for the evaluation of Action Pack textbooks, student's 
book, Activity book and teacher's book, for development of English 
curriculum in Jordan. 
For the basic stage (grade 1-5) in Jordan, the researcher used two 
research instruments, the questionnaire and the interviews with both the 
teachers and students. In addition, this study attempts to find out whether 
Action Pack English textbooks (grade 1-5) in Jordan achieve the 
objectives stated in Action Pack Curriculum in Jordan or not. 
Statement of the problem: 
Through informal meeting with Action Pack teachers, the 
researcher noticed that Action Pack textbooks have not been evaluated to 
come to terms with the strengths and weaknesses of such a series; these 
textbooks need to be evaluated from the perspective of the supervisors, 
teacher and students. Students usually complain that English is a difficult 
and an undesirable subject. They usually feel that nothing is learnt 
because they carmot use the English language in their daily lives. The 
only thing that they can do is to memorize rules and structures, which do 
not help them to use the language in real life like situations. This study is 
an attempt to investigate such important issue, for development and 
improvement of curriculum. It may help the ministry of education and 
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ministry of planning. Also department of statistics in Jordan. Therefore, 
this study attempts to weigh up the value of such a curriculum and the 
extent to which it fulfils the needs of Jordanian English Language 
learners in the basic (1-5) stage. Precisely the problem of the present 
research is: "The Development of Transactional Strategies for English 
Curriculum in Jordan". 
Objective of the study: 
This study aims to evaluate Action Pack textbook for the basic 
stage (grade 1-5) to development of English curriculum in Jordan. It 
attempts to conduct a comprehensive evaluation for the Action Pack 
textbooks (grade 1-5) in Jordan. In addition to derive the implications of 
whether Action Pack English textbooks in Jordan achieve the objectives 
stated in Action Pack curriculum in Jordan or not and whether they are 
suitable to the English foreign language learner's needs, interests and 
abilities and to find out the strengths and weaknesses of the textbooks and 
to make suggestions for improving these textbooks for English 
curriculum in Jordan. 
More specifically, this study aims to answer the following questions: 
1- How do EFL supervisors, teachers and students evaluate Action 
Pack textbooks? 
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2- Are there any significant differences in the evaluation of Action 
Pack (1-5) that can be attributed to the teachers 'qualifications? 
3- Are there any significant differences in the evaluation of Action 
Pack (1-5) that can be attributed to the teachers' experiences? 
4- What suggestions do supervisors and teachers of English 
improving Action Pack textbooks for English curriculum in 
Jordan? 
• What is the present scenario of the English Curriculum in Jordan? 
Significance of the study: 
This study is expected to be useful to the ministry of education and 
ministry of planning. Hopefully; it would help the ministry of education 
to fulfill its responsibilities of hiring strong leaders. Since Action Pack 
textbooks represent a new fad in Jordan, the evaluation of such textbooks 
to come to terms with their strengths and weaknesses is significant to 
those English language curriculum designers to identify the problems 
existing in them and finally how to improve them. Such an evaluation 
may enable teachers to identify the areas of strength and weakness 
available in syllabuses they teach. This would also help syllabus 
designers to revise, modify or amend the existing syllabuses to make 
them more addressing the actual needs of foreign language learners. 
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Researchers also could benefit from the findings of such an evaluation in 
becoming more familiar with the nature of the EFL syllabuses used in the 
public schools in Jordan. If all the segments mentioned in this study are 
considered, it seems apparent that more effective curriculum would be 
created and would contribute to building a better education system. 
Limitation of the study: 
(1) This study was limited to Action Pack textbooks (1-5) in the basic 
stage in Jordan. (2) Its results were also limited to the evaluations criteria 
adopted which were derived from the relevant literature. (3) The sample 
was limited to just one govemorate out of the twelve govemorates in 
Jordan. Each govemorate has the same culture and uses the same 
curriculum. 
Action Pack and its Components: 
- Action Pack: An EFL curriculum, which is prescribed by the 
Ministry of Education to be used in the governmental schools 
for the basic stage (1-5) and is expected to be used up to higher 
grades of the compulsory stage. 
- Activity book: a component of the Action Pack series, which 
includes activities, aimed to support the content of the student's 
book. 
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Student's book: A main component in the Action Pack series 
which includes units that go along with topics and situations for 
a particular grade. 
- Teacher's book: A guide book that explains to Action Pack 
teachers how to teach the relevant textbooks. 
- Evaluation criteria: A set of standards upon which a decision 
can be made concerning the effectiveness of the relevant Action 
Pack textbooks. 
- General objectives: They are the four main objectives stated in 
English language curriculum for the basic stage (1990: 5, 6) 
each objective is related to the listening skill, the second to the 
speaking skill, the third to the reading skill and the fourth to the 
writing skill. 
- Curriculum: "it is the complete plan of action, whether written 
down or simply in the minds of those involved in the 
instructional process". Oliver (1960) (cited in Festus and 
Desmond, 1982: 24). 
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Curriculum: 
The term curriculum is derived from the Latin word Currere that 
means, "run" and it signifies "a runway" or "a course which one runs to 
reach a goal: In education it is generally identified with a course of 
studies or list of subjects prescribed for a programme. Infect a list of 
subject's forms only a part of the curriculum and it does not constitute the 
whole of it. A curriculum means the total situation selected and organized 
by the institution, and made available to the teachers to operate on and to 
translate the ultimate aim of education into reality. 
"Curriculum is not simply the stream of events and activities or 
lessons that occur in a classroom or in school. Rather curriculum is an 
interrelated set of plans and activities that are intended to result in 
identifiable outcomes that almost always pertains to student learning" 
Curriculum is at the center of any educational reform, yet 
surprisingly little agreement exists among educators about the exact 
meaning of curriculum. For example, over 1,100 curriculum books were 
written during the 20^ *^  century and each offered its own variation on the 
meaning of the term (Cuban, 1992), traditionally curriculum has been 
referred to any educational program lasting for several years, such as the 
courses taught in school. 
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The Curriculum is at the center of the educational system since it 
expresses what is to be learned by students, and curriculum renewal is a 
core element of Jordan's educational change strategy. All other 
educational and management processes are directly linked to and 
supportive of curriculum reform. 
The curriculum embodies the core values and beliefs of Jordanians 
as well as the vision for the future of the society. Therefore, changes in 
curriculum, assessment, and resources will be reflective of national and 
cultural goals 
That are translated into knowledge skills, and attitudes a learner 
must acquire at the school level. New curriculum will also be supported 
by appropriate teacher practice in instruction and assessment, and 
supported by the best and most appropriate resources for learning .The 
essential impact of Jordan's attempt to improve education systems will be 
the impact on student achievement and the correlation between that 
achievement in schools and subsequent achievement in post-secondary 
education and the work place. 
The General framework for curriculum and assessment (2005) 
organizes the essential learning outcomes and provides guidance in the 
development of the core curriculum, aids integration across curriculum 
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areas, assists in ensuring over all comprehensiveness and congruency of 
the curriculum, and informs assessment approaches. 
Effective curriculum planning and development, quality 
improvements in curriculum, teaching and learning, targeted resource 
allocation, teacher training, and personnel policies are all dependent on 
accurate and reliable knowledge of student learning. The data that are 
required for all these important activities can best be obtained through a 
well-structured and reliable learning assessment system that is reflective 
of national needs and suitable for international comparison. 
Key principles 
- The aim of education as expressed throughout the curriculum is 
to produce well-rounded individuals capable of reaching their 
potential intellectually, physically, and emotionally. 
- The curriculum prepares student for life after school and 
includes life, employability, and citizenship skill, also 
preparation for post -secondary education. 
- The curriculum is integrated horizontally across subject / skill 
areas and is vertically seamless. 
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- The curriculum supported the acquisition of knowledge 
economy skills in communication, management of information, 
use of numbers, critical thinking, creativity and innovation, 
problem solving, personal management, and teamwork. 
Definition of the key terms: 
Curriculum: remains a mystifying word in the education systems. 
For general teachers, parents and students, it is deemed to be the contents 
given in a set of subject which children should master in order to score 
high marks at the end of the school year. 
Basically the curriculum is what happens to children in school as a 
result of what teachers do. It includes all the experiences of children for 
which the school accept responsibility. 
"Curriculum includes objectives, content (syllabus), instructional 
materials like textbooks and work books, teaching, learning strategies and 
evaluation. While the statement of objectives is the intended curriculum, 
the syllabi, instruction materials and teaching learning strategist make an 
attempt to translate intention into action". (Self- learning material for 
teacher education, 1988 NCERT, pg .62) 
"The curriculum is now generally considered to be all of the 
experience that learners have under the auspices of the school." 
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"The curriculum is all of the learning of students which is planned 
by and directed by the school to attain its education goals." 
Curriculum is dynamic: 
The world of today is witnessing developments and changes 
coming too fast and demanding our immediate attention. Every learner 
society has to be familiar with all areas of knowledge in various 
disciplines of learning in the global context. No single curriculum is 
suitable for all the time. Curriculum has to change in accordance with the 
change in socio-culture context. Industrial growth, scientific progress and 
social advancement. In order, therefore, to keep the learner's knowledge 
up to date, curriculum should be revised frequently from time to time. 
Curriculum development: 
Any curriculum development programme includes different stages 
viz. Formations of objectives collecting and organizing learning 
experiences and evaluating their effectiveness with respect to planned 
objectives. Every time relevant facts and data are collected, hypothesis is 
formed and verified and certain inferences are drawn to make suitable 
changes in the curriculum. 
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Curriculum Evaluation: 
Evaluation is tlie vehicle that connects the review of curriculum 
objectives with the suitable change necessary to achieve the goals of 
curriculum. With a view to provide feedback for further improvement, 
some kind of evaluation becomes essential. The references, reliability and 
validity of the evaluation procedures determine the quality of the 
feedback, which has to be derived for ensuring qualitative improvements 
among learners. While evaluation needs to be as realistic as possible, it 
has to be done in co-operative spirit. Participatory and transparent 
evaluation can encourage learners to learn more and more and they may 
ultimately turn into life-long learners. 
Curriculum Areas of Concern: 
Curriculum development thus is a total process in which different 
components such as formulation of a curriculum policy, curriculum 
research, curriculum planning, its implementation and then its evaluation 
play important roles...Any curriculum programme is based on four 
fundamental questions: 
• What educational purpose should the school seek to attain? 
• What educational experiences can be provided those are 
likely to attain these purposes? 
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• How can these education experiences be effectively 
organized? 
• How can we determine whetiier and to what extent these 
purposes are being attained? 
The levels of Jordan Education System: 
"The Ministry of Education started phasing in kindergartens in 
2002.Total enrolment in the 2000/2001 school year was 83,777 (Ministry 
and private providers). Enrolment rates were 20% level and 47% for the 
second level in the 1999/2000 school year". 
Basic Education; 
Total enrolment for the 1999/2000 was 1,173,314 students with an 
enrolment rate of 91%. The enrolment rate breaks down to 96% for grade 
1-5 and 85% for grade 6-10 (1999). 
Secondary Education: 
Total enrolment at the secondary level for 2000/2002 was 173,755 
of which 43,861 students in the vocational stream. The enrolment rate for 
the secondary level is 80%. 
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"Curriculum theory is a way of describing the philosophy of 
certain approaches related to the development and enactment of 
curriculum. Within the broad field of curriculum studies, it is both a 
historical analysis curriculum and a way of viewing current educational 
curriculum and policy decisions (Larry Cuban, 1992). As it is known, 
curriculum is referred to any educational programs utilized for several 
years in the educational institutions, such as the courses taught in school. 
The researcher used the academic curriculum theory through out 
this thesis in order to explain all the events occur in schools 
environments. Therefore, the current research involved both groups of 
teachers and students in order to find out their points of view in terms of 
the curriculum evaluation. 
During the past several years a large number of researchers have 
designed a various theories and models to evaluate schools curriculum. In 
the current research the researcher has used the objective model for the 
purpose of answering the research questions. In the point of fact, the main 
purpose of selecting the objective model is to find out the significant 
relationship between the curriculum which has been implemented and the 
goals sets by the Ministry of Education (MOE) in Jordan. 
Definition of evaluation is the process of delineating, obtaining and 
providing useful information for judging decision alternative 
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(Stufflefebeam, 1977) it is the systematic application of scientific 
methods to assess the design, implementation, improvement or out comes 
of a program (Rossi & Freeman, 1993) it is the relationship between ends 
and means the purpose of education school intended to accomplish the 
goals. Evaluation is a function in its own right but it also related directly 
to education ends and educational means. 
Definition of transactional means a sequence of information ex 
change and related work that is treated as a unit for the purpose of 
satisfying a request and for ensuring database integrity. For a transaction 
to be completed and data base changes to make permanent, a transaction 
has to be completed in its entirety. Any changes to the database must be 
keep track of so that they can be undone. 
Education strategies are the expression of the reformed education 
system gathered through extensive in put from all aspects of the 
education system and society. The education strategies is also the 
culmination of an intensive period of debate on the importance of human 
resource development to the future of Jordan, the strategies of the 
Jordanian education act of 1994 are suitable to the philosophy, objective, 
and policies. 
The conceptual framework serves as the guiding document to the 
educational programs, philosophy, and the standards of programs. 
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Directly linked to Jordanian curriculum, the conceptual framework also 
provides a basis for assessment, analysis, and improvement of curriculum 
outcomes. It is determined that an overarching conceptual framework 
document can best describe and define the process of preparing both 
teachers and other school stakeholders at initial and advanced preparation 
levels. 
Proposed a conceptual framework of the study 
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Cfiapter Two 
Since the development of strategies and evaluation is an important 
process for developing any educational programs, as well as, for English 
curriculum in Jordan, many studies have been conducted to provide 
feedback for both students and teachers in the process of teaching and 
learning as well as for improvement and modification of textbooks. In 
this chapter, the researcher deals with the review of the researches 
conducted till yet a bout curriculum. 
• Nathan (1980) emphasized the importance of demonstrating 
what students have learned in his article "Functional competency 
based EFL curriculum". He pointed out the educational EFL 
curriculum should be defined and made public in advance of 
implementation so that both the student and the teacher know what 
is expected of them. Another advantage of defining is that the 
teacher becomes able to concentrate on each lesson on the 
identified critical needs of the students. The definition also helps 
the students focus attention and study more efficiently. 
On the other hand, Nathan adds that the utilization of 
performance objectives is a guide to teaching and training. When it 
is accompanied by immediate assessment, it assists the teacher in 
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focusing on central rules of communication that may have been 
overlooked in the teaching prior to the initial assessment. The 
teacher and student both learn from learner failure to meet a 
criterion in an objective. The teacher has a better idea of what rules 
and strategies the student did not acquu-e and can therefore provide 
follow up teaching which is truly appropriate. 
• Aitken (1982) illustrated the language aims as stated by the 
committee which consisted of the" New Zealand Post-Primary 
Teachers Association and the Professional Organization of 
Secondary School Teachers". The committee stated the following 
four aims about language learning as basis for which language 
learning curricula could be developed. 
1. Language is a fundamental form of human behavior occurring in a 
wide range of personal and social situations. Like all forms of 
behavior, language is developed principally by use. 
2. Language is the means to convey the thinking to others. It reflects 
the speakers' thought. 
3. Human experience can be exchanged and shared via language. It is 
clear that there is an evident link between the ability to use 
language and intellectual and social development. 
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4. The four language skills (listening, speaking, reading and writing) 
are inter-dependent and considered to be the major goals of any 
EFL curriculum. 
Evaluation was regarded by the committee as an essential 
aspect of language teaching and learning, and the methods of 
evaluating student effort and achievement in the classroom were 
related by the committee to the educational and language aims. 
Evaluation of the objectives, as viewed by the committee, is an 
important aid of increasing the student's ability to understand 
language and use it effectively (Aitken, 1982:81). 
• Chatnot (1983) proposed the features of a good EFL curriculum. 
He argued, "A good EFL curriculum, like any good curriculum, 
should allow for individualized instruction. Even children who are 
in the same grade and know no English at all will have different 
previous experiences, will have developed a somewhat different set 
of concepts, and will be more or less predisposed to acquire 
English. 
By diagnosing what children need to learn both in concepts 
and in English, it becomes possible to prepare individual learning 
plans and to organize homogeneous groups for different types of 
EFL learning activities. He added, a curriculum is a master plan, 
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which means the abiUty of teachers of planning for a specific group 
of children by stating instructional objectives. 
• Nunan {1988) defined curriculum as a set of goals established 
by, "experts". These goals were often translated into 
communicative tasks; the tasks then were placed in contexts with 
topics and settings determined by different goals of different 
groups of learners. The tasks in their contexts might be sequenced 
according to difficulty or arranged in order of importance to the 
students. He added the goals were often implemented by sets of 
prescribed materials and activities. The role of the teacher, then, 
was to carry out the prescribed activities using the prescribed 
materials, and to use prescribed tests for evaluation of both 
teachers and students. 
• Boynto (1988) conducted a study on current foreign language 
teaching in the elementary school programs in the state of 
Michigan. The purpose of the study was to identify, the languages 
taught, the number of the students participating and how they were 
chosen, format, methods and materials in use, the goals and the 
objectives of the program, evaluation, and perceptions of strengths 
and weaknesses. 
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A total of twenty nine questionnaires were sent to the 
identified FLES programs of foreign language related to 
elementary school head teachers identified in an earlier study. The 
letter of transmittal accompanying the survey requested that one 
questionnaire should be completed for each foreign language 
offered at each elementary school within a given school district. 
The following conclusions were based upon the data gathered 
through the study. They provided the answers to the original 
research questions of the investigation, FLES programs had the 
same emphasized goals and objectives suggested by the current 
literature, goals and objectives in the majority of cases are 
perceived as being met, there is diversity in FLES curricula present 
in the state. Michigan FLES programs are generally well accepted 
by fellow teachers, administrators, and parents and community. 
• Chin Wang and Lu Hui (1996) in their study. Evaluation of 
the English language Program in Shin Senior high School in 
Taiwan, mentioned that English as a foreign language (EFL) is a 
required course throughout the secondary education curriculum in 
Taiwan. It is governed under the nationally authorized curriculum 
standards and included in the joint college entrance examination. 
'Stakes 1967' model was employed to find the disagreements 
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among nationally authorized curriculum goals, classroom 
communications and arrangement between what has been taught 
and what has been tested in the school. The purpose of this study 
was to investigate the extent to which the nationally authorized 
curriculum goals of the senior high school English language 
program had been achieved in Shin school of Taiwan. 
The possibilities among background conditions, classroom 
activities, and outcomes of the English language program were 
described and analyzed. In this study, relevant data were collected 
around each research question by teacher and student interviews, 
videotaped classroom observations, translating the curriculum 
guidelines, and retrieving test scores from school management 
information system. The research questions were defined and 
categorized using Stake's model as descriptive and judgmental. 
The results were that teaching activities were dominated by 
grammar translation techniques to train students with reading skills 
and small amounts of student centered writing activities, and that 
Chinese was the main instructional medium. These phenomena 
were in conflict with the nationally mandated senior high school 
EFL curriculum standards that expected students to be trained with 
listening, speaking, reading, and writing skills equally. Analysis on 
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test scores revealed a relatively high correlation between school 
tests and the joint college entrance examination. Both kinds of 
testing only tested students on reading and writing skills. 
» Yuen Kwan (1998) conducted an evaluation of the four in 
service teacher training courses at the Hong Kong Institute of 
Education in terms of their usefiillness and relevance to the 
teachers' need on return to school. Six moths after the courses, an 
end-of-course evaluation questionnaire and a follow-up 
questionnaire were sent out to find if there were any significant 
differences between the participants' views on the effectiveness of 
the courses at two different time points. Qualitative data, which 
were collected fi-om interviews between tutors and participants six 
months after the course, were also analyzed to find out which 
aspects were considered to be most useful to the teachers on their 
return to school and why were they useful. 
Yuen Kwan used a sample consisting of 207 participants in 
four courses to fill in at the time point on an end of course 
evaluation questionnaire. The research questions were defined and 
categorized using objective model the results of the study showed 
that the participants felt that the courses were useful and relevant to 
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them. Six months after the course ended, teachers were asked to fill 
in a different post course questionnaire for follow up evaluation. 
The results of the study showed that the participants felt that 
the courses were useful and relevant to them. The aims and 
objectives of those courses were also considered to be useful and 
relevant in their work on return to school because those courses 
provided the participants with a reflective teaching approach and 
techniques, classroom observation and improvement, and 
department management. The results also showed that the changes 
in the participants' teaching were noted as a result of the courses 
they had attended. 
Those changes showed more concern for students' needs, 
improving the teaching strategies, improving the management of 
the English department, improving the students' oral skills, 
including discussion skills, adopting more communicative teaching 
skills, becoming a reflective teacher, sharing ideas or insights 
gained from these courses at meetings, helping students to become 
more confident, and finally improving the teaching of grammar. 
Chenoweth (1999) conducted an assessment of a freshman 
English course taught at Carnegie Mellon University. The 
assessment team worked with professors to identify course goals 
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and to design tasks that professors felt would fairly assess the 
extent to which students achieved those goals. Students who took 
the course and those who did not take it were both pre-tested and 
post-tested on five central goals: critical reading, argument 
identification, differentiation of summary paraphrase, 
understanding of key terms used in the English course and practical 
strategies for writing academic papers. 
The results revealed that student's ability to need and 
interpret academic prose did not improve significantly as a result of 
taking this course. The results also revealed that the students 
showed little or no improvement from pretest to post-test. 
Therefore, the course clearly did not have expected the effect of 
improving student's ability to identify argument within the text of 
the course. 
Studies conducted locally 
Locally in Jordan, some studies were more interested in Petra 
series and Amra while the concern attention was paid on Action Pack 
series. 
• Lababidi (1983) conducted a study in which she analyzed ten 
randomly selected lessons from the series, new living English for 
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Jordanian (N.L.EJ) (Books 1-5) for their communicative content, 
using criteria for communicativeness derived from the Uterature. 
The result of the analysis showed that the objectives of the 
(N.L.EJ) books were not realized, that the content of (N.L.E.J) 
books did not reflect student needs, that visual aids were not used, 
that the number of weekly periods allotted for teaching English was 
not sufficient, and that imitation and repetition without 
understanding were considered the core of language teaching in the 
series called New Living English for Jordan. 
Hatamleh and Jaradat (1984) conducted a study in which 
they evaluated elementary TEFL textbook, and the classroom 
teaching lessons in Jordanian elementary schools. The sample of 
the study consisted of 94 elementary English class teacher, and 
TFEL experts, TEFL English textbooks and Active English. The 
procedures used in the study included two evaluative criteria, one 
related to textbook, content, audiovisual aids, and general technical 
aspects of the texts, and the other related to analyzing classroom 
TEFL lessons. Analysis of data based on the developed evaluative 
criteria indicated that TEFL English textbooks had more relevant 
letters, printing, paper, durability, and related to the content of the 
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textbooks and the students' needs. The TEFL manual was very 
good in terms of providing visual aids, pictures, and appendices. 
Hatamleh and Jaradat maintained the following drawbacks 
of Active English Textbooks: The language of the textbooks and 
the ways of teaching them were difficult, the content of the 
textbooks was not related to the backgrounds of the student, and 
their envu-onment. The active English textbooks lacked the 
availability of visual aids or supplementary materials; the Active 
English textbooks did not develop positive concepts and attitudes 
of elementary students. 
AL-Jarrah, (1987) evaluated the new TEFL textbooks (PETRA) 
that were used by the fifth and sixth elementary graders. The 
sample of the study consisted of 120 individuals including 40 
TEFL experts (supervisor, TEFL graduate students, and professors) 
and 80 elementary class teachers were chosen randomly from the 
elementary schools in the city of Irbid. The procedures used in the 
study included a developed EFL textbook and evaluation scale 
related to the textbook rationale, objectives, language skills 
(listening, reading, speaking and writing) vocabulary, grammar, 
content, methodology, technical factors of PETRA textbooks, hand 
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writing books, teachers' book and general aspects of PETRA 
series. 
The resuhs of the study revealed main strengths of the new 
TEFL textbook. It showed that the rationale and objectives of 
PETRA textbooks were stated specifically and graded step-by-step 
and skill-by-skill. Oral and literal skills were given equal emphasis. 
Relative emphasis was also given to each language area 
(vocabulary and grammar). The content of lessons and units of 
PETRA textbooks was logically organized and reviewed regularly. 
Yet all these advantages mentioned indicated the following 
shortcomings of PETRA textbooks: 
The Ministry of Education concerning the selection of EFL 
for PETRA series did not contact Jordanian teachers. 
EL-Mostafa (1988) conducted a study which evaluated the first 
preparatory PETRA textbooks. Two evaluative tools were used: 
one for the teachers, another for the pupils. The teacher's tool 
consisted of eighty-seven items covering the strengths and 
weaknesses of eleven major characteristics of good textbooks. The 
pupils scale consisted of twenty-two items tapping pupils' 
perceptions about the textbooks. The teacher's tool covered the 
following areas: rationale, objectives, language skills, grammar, 
37 
vocabulary, content, methods of teaching, teaching aids, workbook, 
teacher's book and general aspects of PETRA textbooks. The 
sample of the study consisted of twenty-nine first-preparatory 
TEFL teachers, and six hundred and sixty-six preparatory pupils. 
The resuhs of the study showed that PETRA textbooks were 
rated quite adequate regarding rationale, objectives, language 
skills, teaching aids, grammar, vocabulary, and content, methods of 
teaching, workbook, teacher's book and general aspects. The 
results revealed that the clarity and length of utterances in the 
cassette were inadequate. The suitability of the size of the 
textbooks was clearly inadequate. 
• Saleh (1990) conducted a study that aimed at evaluating the 
second preparatory class (PETRA, book 4) in Jordanian 
preparatory schools. Two evaluative scales were used: one for 
teachers and another for pupils. The sample of the study consisted 
of forty-five teachers, ten trainers and three supervisors. Twenty-
six sections of male and female students from the city of Irbid and 
another of areas were also included in the sample. 
The results revealed that the rationale and objectives of the 
textbooks were suitable and clear for both teachers and students. 
The introduction of PETRA textbooks was not found to be clear-
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cut by both the teachers and students. The teachers were not given 
any chance to participate in selecting objectives. 
AL-Kofeiris (1997) Study was limited to Al-Mafraq 
Govemorate. The population of the study consisted of all teachers 
of English who teach tenth grades in the Directorates of Education 
in Mafraq Govemorate. All members of the population were 
included. The sample of the study consisted of one hundred and 
twenty teachers, sixty male teachers and sixty female teachers. The 
researcher adopted and developed an evaluative tool, which 
included eighty-seven likert-type items covering eleven major 
characteristics of a good English textbook. 
The findings of this study indicated that the rationale of the 
textbook was satisfactorily suitable and matched students' needs 
and interest. In other words, it was relevant to the contemporary 
Jordanian society, because the textbook helped students to 
communicate. The workbook exercises were varied and suitable to 
satisfy students' needs and there was a harmony between the 
workbook and the exercises and the textbook material it self 
In spite of the textbook advantages that have been 
mentioned, the findings indicated the following shortcomings. First 
of all, teachers did not participate in selecting the objectives. The 
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textbook did not also provide enough contrastive analysis of 
English and Arabic in terms of sound system and the selection of 
structural items. Finally, the teacher's book did not suggest time 
schedule for covering the textbooks manual. 
Haddad (2001) described EFL teacher's attitudes towards 
teaching English as a foreign language in the first four grades of 
the primary stage in Jordan. The sample of the study consisted of 
eighty-nine EFL teachers at the primary stage in Irbid second 
Directorate of Education. The researcher developed an evaluation 
questionnaire to achieve the purpose of the study. The findings of 
the study showed that the teacher's attitudes towards teaching 
English in the first four grades were positive. 
There were no statistically significant differences in EFL 
teacher's attitudes towards teaching English. 
Jaradaty Akrabawi and Kharoof (2002) evaluated and 
developed Action Pack textbook(l) and (2) which were used for 
the first and second primary grades in the public schools in Jordan. 
Their sample consisted of two hundred and three male and female 
EFL teachers and fifty-seven male and female supervisors. The 
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researchers developed two evaluation questionnaires one for the 
teachers and the other for all the supervisors. 
The findings of the study revealed that there were no 
significant differences between teacher's perspectives and 
supervisor's perspectives with regard to the strengths and 
weaknesses of the textbooks. The content of the textbooks suited 
the pupil's needs, age and interests from the respondent's point of 
view. The teaching aids were properly utilized. 
The training sessions held by the Ministry of Education to 
train teachers of Action Pack were effective. The findings also 
showed that teaching English at this early age did not affect the 
learner's mother tongue (The Arabic Language) negatively and it 
did not also affect the learners' learning performance in other 
subjects. Moreover, learners performed very well in learning the 
basic skills (reading, writing, listening and speaking). Generally, 
the textbooks were suitable. 
There was a good cooperation among the schools principals, 
the educational guides, supervisors, parents and the teachers of 
English, which contributed to the success of teaching Action Pack. 
Contrary to that, the findings of the study showed that the number 
of classes per week was not enough and that some of the teaching 
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aids were not utilized in a proper way such as computer programs, 
real objects, flash cards and wall-pictures. Pupils were confused 
between the way they write in Arabic and the way they write in 
English. 
Shatnawif (2003) conducted a study to evaluate "Enterprise" 
textbooks for seventh and eighth grade at private schools in Jordan. 
The evaluation covered eight domains, objectives, and rationale, 
listening and speaking skills, reading and writing skills and 
grammar and structural functions. The researcher used three 
evaluative instruments to achieve this purpose. The first was for the 
teachers teaching this series, the second for the parents whose 
children study this series, and the third for the pupils who study 
this series. 
The teacher's questionnaire included eighty-six items; the 
parent's questionnaire comprised twenty-one items, while the 
pupil's questionnaire had seventy-four items. These items covered 
the main points of strengths and weaknesses of eleven main 
characteristics of standard textbooks. The second evaluative 
instrument was the interview form, which consisted of twenty-two 
questions related to the evaluated textbooks. The third evaluative 
instrument was the observational form, which included actual 
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observations about the implementation of "Enterprise" textbooks 
and its use in the classrooms. 
The sample of the above study consisted of fifty-one 
teachers as a purposive sample from Irbid and Amman Private 
Schools. It also consisted of one hundred parents whose children 
study Enterprise textbooks and one hundred and fifty pupils who 
study this series. The parents' sample and the pupils' one were 
chosen randomly by applying the stratified sample method. 
The results of the study showed that the respondents agreed 
on the suitability of Enterprise textbooks. There were significant 
differences between teacher's perspectives and both parents and 
pupil's perspectives in favor of the teachers regarding the strengths 
and weaknesses of Enterprise textbooks. Others were not fiilly 
satisfied with the content of Enterprise since it was not relevant to 
the student's culture and background. Some teachers also criticized 
the lack of phonetic transcription for new vocabulary items. 
There is a dearth of studies conducted on the Action Pack 
textbook series and thus the researcher felt an urge to investigate 
their effectiveness. The present study is a comprehensive 
evaluation (grade 1-5) for these text book series to find out whether 
they meet the stated aims and goals in Action Pack curricula and 
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how to develop it, the needs and interest of the first, second, third, 
fourth and fifth grade classes for English curriculum in Jordan or 
not. 
The following paragraphs discuss the "Literature that dealt with 
language testing, specifically, testing of language skills: Listening, 
speaking, reading and writing". 
To demonstrate what students have acquired is a necessity, 
which must be undertaken and mandated by the establishment of 
testing systems to ensure that necessary numbers have acquired 
certain skills. Teaching and testing go hand in hand in good 
language classes. We teach what we test and test what we teach. 
There are inter-relationships between testing and teaching in the 
most recent trends of TEST. "If we are going to use integrative and 
communicative approaches in our teaching, we must find ways to 
test English language ability through the use of the same types of 
integrative and communicative tasks" (Oiler, 1979, pp xx, 429). 
The researcher tried to review the studies relevant to language 
testing in general and testing of each of the language skills 
particularly. The rationale behind reviewing these studies was to 
find the best sorts of tests employed in measuring the 
communicative language tasks as this study is based on evaluation 
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of English curriculum for the basic stage and development it in 
Jordan, which is based on communicative approach of teaching 
English in Jordan. 
Sharon (1988) conducted a research on pupils for whom English 
was a second language in Vancouver Schools. The purposes of 
study were to measure the subject's ability to understand spoken 
and written English, to speak and write in English, and to identify 
their need for language assistance. The sample was representing 
46% of the districts total enrollment. About one-third spoke 
Cantonese as their native language and Chinese, East Indian, and 
Vietnams accounted for over two-thirds of all native languages. 
The research results showed that the percentage of students 
needing language assistance had risen noticeably since 1982. 
About 7% of elementary and 2% of secondary subjects did not 
understand spoken English. About half of the elementary ESL 
students were behind their peers in English language facility. 
Approximately one-third of secondary ESL students are behind 
their peers in understanding and speaking English, and two-fifths 
in reading and one-half in writing ability. 
The most important thing in language tests construction is the 
outlining principals considerations involved in establishing testing 
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programs applicable to classes in the target language. Nathan 
(1980) proposed that when testing and assessing the student's 
progress, teachers did not look at what or how much they could 
communicate but whether or not the student possessed knowledge 
of certain number of grammatical forms. According to him, 
availability of structure tests have determined the achievement of 
the instructional goals in systems where teachers have been 
required for accountability purposes. 
Nathan's point of view was supported by Duncan (1987) who 
said students in the foreign language classroom today are, for the 
most part, no longer satisfied with learning how to conjugate verbs. 
Even when their principal motivation for taking the class is to 
fulfill a graduation requirement, they want to feel that they are 
acquiring skills, which will be useful to them in "real life". They, 
also, expect to be able to communicate in that language during the 
time they devote to studying it. 
Matthews (1990) said, "In the first place, where oral skills are 
being, the burden upon the assessor is too great. This is specially 
the case where the assessor plays a dual or even treble role, acting 
as a plausible, sympathetic, interlocutor, and an efficient 
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administrator, as well as assessor." This is the first problem, which 
is related to the assessor. 
Matthews proposed other problems related to the test 
validity. She claimed that the selected criteria were at times 
arbitrary and inconsistent. For example, within the same test, the 
criteria for writing skills were accuracy and communication of 
meaning. She added that there were other problems in relation to 
the individual category. The band descriptions for this category 
were as follows: (1) cannot usually respond to spoken stimulus, (2) 
may pause to prepare next utterance, (3) makes good use of limited 
skills. Responses generally show awareness of context, and (4) 
respond actively and show evidence of ability to cope in-group 
situations. 
Matthews never proposed new test designs based on these 
problems, but she concluded that the current tests of productive 
skills could be improved by greater attention to the selection and 
description of categories. 
"The next section deals with studies concerned with the 
development of new English language tests that could be employed 
by instructional institutions". 
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Matter^ (1991) conducted a study whose general interest was the 
development of language examinations that serve both 
achievement and proficiency functions. The study sought to fulfill 
the following important purposes: (1) to identify an optional 
combination of sub-tests for the prediction of general English 
language proficiency at the end of the third year secondary stage in 
Egypt, (2) to indicate appropriate weighting for each of the selected 
subtests, (3) to identify possible indirect for writing and listening 
comprehension skills, and (4) to propose a method for the 
identification of appropriate items for use within each subscale 
desired. 
The sample of the study consisted of 184 girls at the third 
year secondary stage at Imbibe School in Giza Govemorate, Egypt. 
The subjects were selected by random stratification on 
specialization of science and arts majors. 
The researcher found that (1) the reformed examination 
represented in four sub-tests out of seven (Reading 
Comprehension, Grammar Accuracy, Composition and 
Vocabulary) was more efficient than the traditional examination, 
(2) the reformed examination did not include redundant sub-tests, 
(3) composition writing in the reformed examination followed a 
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guided format, (4) the reformed examination gave greatest 
emphasis to objective of grammar accuracy and (5) the reformed 
examination reading comprehension only in objective multiple-
choice format. 
"The Present Scenario of English Curriculum in 
Jordan" 
The new English curriculum will be written by teams of educators 
from across the country. Teachers and supervisors from school districts 
who understand classroom realities will join other specialists. Teachers 
across the country will be consulted as curriculum is being written. 
Participation leads to understanding and support, and when the 
curriculum is being implemented, this new level of professional 
commitment will be very valuable. As a matter of fact the Ministry of 
education concerning selection of EFL for Petra series (1992-1999) never 
did contact Jordanian teachers for the corrections, improvements and 
developments. 
The new curriculum will provide new definitions of what students 
need to know, be able to do, and understand. The new curriculum will be 
based on the concepts of "core curriculum" and "outcomes". 
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• "core curriculum" specifies what every student should know and 
be able to do, but leaves room for teachers to use a variety of 
effective methods and introduce supplementary topics and 
resources beyond the textbook to follow student interests. 
• "outcomes" focuses on what the student learns. Teachers are 
encouraged to vary their methods so that if the student is 
unsuccessfiil learning in one way, the teacher will attempt a 
different approach. 
These new "curriculum outcomes" will lead to improved learning 
for Jordanian students. Schools will use the new curriculum as the 
foundation for teaching and learning programs, which meet the needs of 
their students. The new curriculum is designed to educate Jordanians to 
be innovative thinkers who can locate and analyze communicative 
information, and who can work with one another to create a prosperous 
knowledge for all. 
In our world, computers are indispensable in almost every field of 
study. The present English curriculum will encourage teachers to use this 
tool to develop and support curriculum. Students learn how to innovate 
by setting goals and using their talents and creativity to follow their 
interests. The new curriculum will provide more opportunities for 
students to define their own learning. Teachers must demonstrate the 
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qualities of innovation that they want their students to develop. The new 
"outcomes" curriculum will make teachers more responsible for 
demonstrating creativity and variety in their teaching. 
It will provide developers with an understanding of the common 
elements that curriculum must reflect, including the outcomes. Also, ICT 
strategies that teachers will be expected to use and developers of 
curriculum will need to incorporate; to support the next stage of 
curriculum development as it contains much material of interest to people 
other than curriculum specialists. The methods of instruction and 
assessment and the use of ICT that will be recommended in the new 
curricula. 
Teachers using the new curriculum will take on new roles. Just as 
students are being asked to be more innovative and independent-minded, 
teachers are being asked to take a more active role in plarming 
instruction. Since this is a results-based model, teachers will begin by 
thinking what students must know and be able to do, rather than 
begirming with objectives described from the teachers' point of view. 
They will be encouraged to use more initiative than previously in 
selecting from a wide range of resources, including ICT materials. 
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Strategies 
The Strategies of the Jordanian Education Act of 1994 are suitable 
to the philosophy, objective, and policies. The philosophy of the 
Jordanian education system is grounded in the primacy of divine faith and 
on a strong belief in human values, rights, and freedoms. Several key 
influences have contributed to ward this philosophy, foremost of which 
are the Great Arab Revolution, Arab-Islamic Civilization, and the 
Jordanian Constitution. The general goals of education highlight the 
preparation of citizens who believe in God and who are loyal to their 
country and to their King. 
The Education Strategies is the culmination of an intensive period 
of debate on the importance of human resource development to the future 
of Jordan. 
Strategies 
In order to use the curriculum to its maximum effect, the Ministry will 
• Conduct broad-based, regular, and on going consultation with key 
stakeholders on curriculum reform efforts, proposed essential 
learning outcomes, and curriculum and learning assessment 
frameworks. 
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• Ensure that the learning outcomes and core curriculum are derived 
from the General Frameworks for Curriculum and Assessment with 
the national goals of the educational system. 
• Enable students, teachers, and other individuals of content and 
learning approaches in achieving essential and desired learning 
outcomes. 
• Reform curriculum to balance traditional subject matter with 
learning process outcomes that make effective use of ICT. 
Education Strategies is the expression of the reformed education 
system gathered through extensive input from all aspects of the education 
system and society. The Ministry of Education will actively use the 
strategy to develop policies, plans, and budgets for education. 
The Ministry will also work with its partners to keep the Strategy 
under constant review to ensure that it continues to improve the quality of 
education in producing graduates with the orientation and skills necessary 
to be successfiil. 
There is a wide variety of teaching strategies, which teachers must 
learn and use to help the students achieve. Teachers need to develop 
assessment strategies whose main focus is improvement of learning. 
Students need more information about how they are doing on a broad 
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range of outcomes, not just how much they score in the final exam. In 
addition to teacher assessment, students need to assess their own learning. 
Teachers will use assessment to improve their teaching strategies, as they 
work hard to help their students improve learning. 
Teachers need to think about the results they want to achieve for 
student understanding and learning. They must have a range of 
"strategies" to choose from to achieve the desu-ed learning. They need a 
variety of teaching and learning strategies with which they are 
comfortable. 
Evaluation is judgment of a student's performance that produces a 
mark and is usually referenced to a standard. It should also produce 
helpful feedback for teacher and student. Evaluation through exams or 
tests may have little learning value if there is no follow up. In addition, 
evaluation may focus on lower level skills like memorization and recall. 
Teachers need to make sure that they have sufficient growth-oriented 
assessment that provides information about higher level skills identified 
in the outcomes. Teachers will need to develop new skills and habits if 
they are to implement the new curriculum, because teachers need to set 
goals for themselves, they need to think about the steps to take as they 
develop new skills. They need to make clear plans for their own 
improvement. 
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No doubt, that for curriculum improvement, it is essential to study 
major trends, more direct curriculum improvement can take place if 
research procedures are used by class-room teachers. It will help the 
teachers to answer two basic questions "what do your students need to 
learn? "and "How can they learn most effectively"? 
It is important to note how individual teachers will use curriculum. 
The present curriculum in Jordan provides teachers with detailed "units" 
which outline objectives and teaching methods in a very structured way. 
The new curriculum will ask teachers to model the qualities they need to 
develop in their students. They will need to show greater innovation and 
creativity in their lesson activities. C^-^-"^ L ^ ' ' ^ ^ 
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English is an international language and ranci^mental to learning 
and communicating in all culture. For Jordanian studeotlL^i^^FL 
curriculum should help the learners to internalize the Islamic and Arabic 
culture, which should be used as a springboard to understand, appreciate, 
and interact with people of different countries, as well as maintain 
Jordanian identity. With the increasing use of ICT, (Information and 
Communicative Technology), our students need to cope with different 
means of technology that emerge as a result. In addition, students may 
need to learn English if they seek to secure a good future. Through 
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learning English, they will be able to develop confidence, competence 
and self-reliance to meet the demands of school and further education. 
EIO (English Interactive Online), is the program developed 
between October 2004 and September 2007. The English Interactive 
Online program intergrates the experiences of the organizations already 
providing English - language training and learning application 
development in Jordan. As a result, it takes advantage of the on going 
working relationship with the Ministry of education (MOE) Curricula 
Department. The EIO program will help the EFL program in developing 
curriculum for grade 5-10. 
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Cfutpter T%ree 
Method 
This chapter presents a description of the procedures as well as 
the instrument employed to carry out this study and analyze its result. It 
also specifies the population and the sample selected from Jordan, and the 
areas where the study was conducted in KARAK south of Jordan. 
Population 
As the development of strategies stated in the curriculum are 
supposed to be evaluated at the end of the basic stage, the population of 
the study consisted of all supervisors, teachers and students of English 
language in the education during the academic year 2007/2008. The total 
number of the students is about 3800, of teachers 764 and of 8 
supervisors. It is worth mentioning that Karak Du-ectorate of education 
was chosen by the researcher to conduct his study because he worked 
there as a teacher of English. So, he expected a great cooperation from his 
colleagues in the field and the personnel working at the Directorate of 
education, also through his experience as a lecturer in Global institute in 
affiliation with Swiss School, Saudi Arabia - Jeddah. 
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Sampling procedure 
The sample of this study consisted 300 students which was 
selected from the population of the students by applying the stratified 
sample technique. In addition to 192 teachers and 8 supervisors. The 300 
students were selected from grade one to grade five. The distribution of 
the student as following. 
Grade 1 30 students 
Grade 2 50 students 
Grade 3 60 students 
Grade 4 70 students 
Grades 90 students 
There are differences in their responses and these differences taken 
into account, the researcher had run One Way ANOVA test using SPSS 
program to find out the equality between and within groups differences. 
The results revealed that there is no significant F value between these 
groups. Therefore it is understood that there is no any differences 
between the selected groups of respondents. It can be conclude that the 
data gained from the groups can be further analyzed as a whole using 300 
respondents in this study. 
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During the year 2007/2008. The sample distribution was shown in the 
table below. 
Students 
Teachers 
Supervisors 
Teachers and 
Supervisors 
Population 
3800 
764 
8 
772 
Sample distribution 
300 
192 
8 
200 
"The supervisors and teachers will be dealt with as a chuck due to the total amount of the 
supervisors' population" 
Research instruments 
Regarding research Instrument the researcher has adapted the 
questionnaires from (Haddat, Rasmeih 2001) and used it to get the 
information form teachers in this study. While for the students, the 
researcher adopted all the questionnaire items from an existed 
questionnaire developed by Salah (1999). Meanwhile for the interview 
section, the researcher adapted questions from a study conducted by 
Salah (1999) on evaluation the English curriculum. 
For the purpose of the present study, two evaluative tools were 
developed and used. One was a questionnaire that was given to two 
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groups of respondents in this study, namely, teachers and supervisors. 
The other instrument was the interview with a number of teachers and 
students to obtain genuine data articulated by these two groups of 
interviewees to use as real evidence in this study to support data obtained 
by the questionnaire instrument. However, the interview was carried out 
in a face-to-face situation in the presence of the researcher in this study. 
The questionnaire consisted of 73 likert-type items under ten categories. 
The interview schedule consisted of 28 items. In an attempt to thoroughly 
evaluate and develop the Action Pack syllabuses, the questionnaire items 
covered the general criteria. 
These syllaby facilitate the acquisition of the four skills (reading, 
writing, listening and speaking). On the other hand, the students 
structured interviews consisted of 28 items which covered factors such as 
the value of the general aspects of the textbooks, teaching aids, activity 
book, acquisition of the four language skills, vocabulary development by 
Action Pack learners and grammar learning facilitation. Two open-ended 
questions were added. On the other hand, supervisors and teachers 
interviews covered areas such as things students liked in The Action Pack 
textbooks, the extent to which these textbooks enable the development 
strategies for English curriculum in Jordan, the development of the 
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independent learning on the part of the students and finally the 
suggestions to improve it. 
The researcher used the following scale to present the means of the 
criteria when he presented and discussed the findings of the study in 
Chapter four and five: 
• 1 - 1.49 Inappropriate. 
• 1.5- 2.49 less appropriate. 
• 2.5-3.49 uncertain. 
• 3.5-4.49 appropriate. 
• 4.5-5 highly appropriate. 
Validity of the Instrument 
A group of specialized TEFL professors, supervisors and teachers 
established the validity of the questionnaires. This included nine 
professors, eight supervisors, and ten teachers. After reading they 
returned forms of questionnaire with a few modifications, which were 
taken into consideration before the final version of these instruments. 
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The validity and reliability of the research instrument has been 
established through a pilot study conducted by the researcher before the 
actual study, using SPSS program. As a result, the findings of reliability 
coefficients (Cronbach Alpha) were presented in the below table. 
Summary of the Reliability Result 
Construct 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Rational 
Objective 
Language skills 
Teaching Aids 
Vocabulary items 
Activity book 
The content 
The Methods 
Teachers book 
General Aspect 
Total 
No. of Items 
4 
7 
15 
6 
9 
9 
6 
4 
5 
8 
73 
Cronbach Alpha 
0.86 
0.85 
0.88 
0.80 
0.82 
0.89 
0.85 
0.83 
0.86 
0.81 
0.87 
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A group of specialized TEFL professors, supervisors and teachers, 
determined tlie validity of the interviews instrument. This group consisted 
of two professors, three supervisors and six teachers who used Action 
Pack textbooks. After reading they returned forms of the interviews. 
Their comments were taken into account when deciding on the final 
interviews schedule. 
Reliability of the Instrument 
The reliability of the questionnaire was established by 
using Cronbach Alpha. This instrument revealed the most factors in the 
questionnaire, which affect the process of evaluating and developing the 
new Action Pack textbooks. Three-week stability coefficient of pilot 
samples of fifty students and fifteen TEFL teachers and supervisors were 
collected. Such numbers were considered sufficient for the purpose of 
using the questionnaire with teachers and supervisors. 
Collection of Data 
The researcher distributed the questionnaire to supervisors 
and teachers, and asked them to read the instructions. He personally 
visited the Ministry of Education and Ministry of plarming and met Dr. 
Qasim in the Ministry of planning and collected some information. The 
students' interviews were conducted in the presence of their teachers of 
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English. The researcher explained to the students how to answer the 
questions and was ready to answer any questions asked by the students. 
The students were asked to express their feelings and to answer the 
questions freely in Arabic language. Accompanied by Prof. Ahmad 
Khwaldeh. He also met the Chairman, Department of Education in 
Amman University and Chairman of Curriculum Dr. Mufaq Al-Zabi in 
Amman. 
Firstly a letter was taken from Aligarh Muslim University/ 
Department of Education from the chairman and the research supervisor 
for field studies, to allow the researcher to conduct the study in the 
Ministry of Education in Jordan. Then, the researcher consulted the 
concerned Directorate of Education to nominate the number of the 
teachers who teach the first five grades (Action Pack textbooks) and the 
number of the students to properly decide on the size of the sample. The 
data were then given to the concerned person to analyze them. Lastly, 
after of the questionnaires were filled, each subject was interviewed. The 
average length of the interview was about 25 minutes. A tape recorder 
was used in order to enable the researcher to list the suggestions of the 
teachers to improve and develope the textbooks. 
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Data Analysis Procedure 
The researcher collected quantitative and qualitative data, 
from supervisors, teachers and students, through questionnaire and 
interviews. The data were analyzed using "SPSS". The following 
statistical techniques were employed. 
• Percentages of frequency, means and standard deviation 
and rank order for each item in the questionnaire. 
• Frequencies and percentages for each question used in 
the interview were calculated. 
• Using ANOVA SPSS program 
''The person who has completed schooling in the 
Jordanian school system will be able to" 
• Demonstrate faith and commitment to Islamic values. 
• Demonstrate honesty and respect when dealing with others of 
his/her own and others cultures and religions. 
• Exercise his/her rights and duties as a citizen and contribute to the 
improvement of the community and the country. 
• Demonstrate a commitment to life long learning. 
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• Be a responsible, self confident, independent and innovative 
researcher of new ideas. 
• Work collaboratively with others in groups and teams. 
• Use critical- thinking, problem solving and decision- making skills 
in an effective way; and, 
• Apply the basic concepts, skills, and methods of inquiry of 
specific. 
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Findings of the study 
This chapter presents the findings of the study including the 
supervisors' and teachers' responses on the effectiveness of Action Pack 
textbooks. It also presents the findings of the interview with both teachers 
and students. The supervisors', teachers' and students' comments and 
suggestions are presented and discussed in detail in chapter five. 
The Result related to the first question: 
• How do EFL supervisors, teachers and students evaluate Action 
Pack textbooks? 
The table below shows the results of the evaluation of the 
supervisors and teachers regarding the criteria of Action Pack textbooks. 
Table 4.1 
The rank order of the Teachers '/Supervisors' responses on the criteria of 
Action Pack questionnaire. 
Rank Order 
1 
2 
3 
4 
5 
Domain 
General aspects of the textbooks 
Teaching aids 
The methods 
Activity book 
Writing skill 
Mean 
4.31 
4.22 
4.19 
4.15 
4.14 
S.D 
1.30 
1.37 
1.72 
1.80 
1.63 
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6 
7 
8 
9 
10 
11 
12 
Teacher's book 
Listening and Speaking 
Vocabulary items 
The content 
Objectives 
Reading material 
Rationale 
4.10 
4.05 
4.05 
4.03 
3.73 
3.61 
3.26 
1.91 
1.22 
1.78 
1.45 
0.99 
1.46 
1.23 
Table 4.1 above shows that the general aspects of Action Pack 
textbooks and the teaching aids of Action Pack textbooks were highly 
appropriate. On the other hand, the rationale of Action Pack textbooks 
was inappropriate according to the supervisors' and teachers' responses. 
This shows that the rationale behind Action Pack textbooks (grade 1-5) 
was not found reasonable by both teachers and supervisors. 
1. General Aspects of the textbooks: 
The General aspects of Action Pack textbooks covered the 
following areas: numbering of the pages, clarity of typing, attractiveness 
of the binding of the textbooks, and numbering of the pages of the 
textbooks. 
The table below demonstrates the results related to the general 
aspects of the textbooks. 
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Table 4.2 
Respondents' responses concerning the appropriateness of the general 
aspects of the textbooks 
Rank Order 
1 
2 
3 
4 
5 
6 
7 
8 
Domain 
Esthetic appearance of the textbook 
Suitability of the size of the textbook 
Durability of the cover 
Attractiveness of the textbooks binding 
Quality of the paper 
Control of misprint 
Clarity of typing 
Numbering the pages of the textbooks 
Mean 
4.34 
2.87 
4.58 
4.35 
4.45 
4.52 
4.34 
4.69 
S.D 
0.84 
2.54 
3.72 
0.76 
0.71 
0.68 
0.84 
0.58 
Table 4.2 above reveals that the general aspects of Action Pack 
textbooks were highly appropriate. For example, the layout of the 
textbooks was correctly designed. The numbering of pages and the typing 
were clear. Further, the textbooks were free from misprints. In addition, 
the textbook binding was attractive. On the other hand, some teachers 
mentioned that the suitability of the size of the textbooks was 
inappropriate. 
2. Teaching Aids: 
The teaching aids are very necessary in the teaching process. They 
play as motivators for learners, especially when they are skillfully 
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designed and used by teachers. The table below demonstrates the results 
related to the teaching aids of the textbooks. 
Table 4.3 
Respondents' answers pertaining to the attractiveness of the teaching 
aids. 
Rank Order 
1 
2 
3 
4 
5 
6 
Domain 
Clarity and effectiveness of the 
recorded materials 
Attractiveness and usefulness of the 
wall-pictures 
Usefulness of pictures, charts, tables 
and diagrams to illustrate the learnt 
material. 
Clarity and effectiveness of wall-
pictures 
Suitability of the flash-card to the 
learners' levels 
Attractiveness and usefulness of the 
flash cards to the learners. 
Mean 
4.19 
4.15 
4.26 
4.42 
4.16 
4.14 
S.D 
1.01 
0.93 
0.85 
3.05 
1.01 
1.04 
Table 4.3 shows that the wall-pictures, charts, tables and diagrams 
were suitable and useful for the students. The recorded materials in 
Action Pack textbooks were also rated as appropriate. The flash cards 
were considered suitable to the learners' levels. 
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3. The methods: 
Curmingsworth, (1984) pointed out that learning is the ultimate 
objective of teaching. This objective can be achieved through different 
methods and techniques used by the teachers who should adopt methods 
which suit their students. The methods of teaching are very important to 
achieve the stated general specific objectives. The table below reveals the 
results concerning the methods of Action Pack textbooks. 
Table 4.4 
Respondents' responses concerning the relevance of Action Pack 
textbook methods. 
Rank Order 
1 
2 
3 
4 
Domain 
Effectiveness of the methods used 
Ability of methods to enhance 
understanding 
Ability of methods to enhance 
communicative competence 
Relevance of the methods to the 
general and specific objectives 
Mean 
4.26 
4.21 
2.90 
4.31 
S.D 
0.79 
1.03 
1.89 
1.18 
Table 4.4 suggests that the methods of teaching prescribed for 
Action Pack textbooks were highly appropriate in terms of the relevance 
of the methods to the general and specific objectives. On the other hand, 
these methods were inappropriate to enhance communicative 
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competence. These stated methods were considered not adequately 
effective. 
4. The activity book: 
The activity book gives the learners the opportunity to use the 
language skills efficiently. They also give the learners the opportunity to 
practice what they have learnt. The table below shows the results related 
to Action Pack Activity book. 
Table 4.5 
Respondents' responses pertaining to the relevance of Action Pack 
Activity book. 
Rank Order 
1 
2 
3 
4 
5 
6 
7 
8 
Domain 
Relevance of the activity exercise to 
the specific objectives of the lesson 
Relevance of the activities to the 
learner's needs and environment 
Relevance of the written work to the 
oral work 
Focus of activities on accurate 
pronunciation 
Matching between the Activity book 
and the textbook 
Variation in Activity book activities 
Arrangement of the activities according 
to the students' levels 
Relevance of the grammar m Action 
Mean 
4.35 
3.89 
4.58 
AAA 
A.A6 
A21 
4.10 
2.15 
S.D 
0.74 
1.00 
1.05 
1.69 
1.99 
0.82 
1.59 
0.68 
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Pack textbook to the learners' needs 
Focus of the activity book on 
communicative ability 
3.89 1.14 
The data presented in Table 4.5 shows that the Activity Book was 
in accordance with the relevance of the written work to the oral work. 
Further, there was a match between the Activity book and the textbook. 
On the contrary, the activity book did not relate to the students' needs. 
The grammar presented in the activity book was regarded as 
inappropriate to the learners' needs. 
5. Writing Skill: 
Writing skill in one of the productive skills. It enhances students' 
ability to write properly. The table below demonstrates the results 
belonging to the writing skill of Action Pack textbooks. 
Table 4.6 
Responses pertaining to the appropriateness of the writing skills. 
Rank Order 
1 
2 
3 
Domain 
Showing how to write the alphabet 
correctly 
Appropriateness of the topics of 
writing to the learners' abilities 
Encouraging learners to revise their 
piece of writing 
Mean 
4.24 
4.14 
2.70 
St. deviation 
1.05 
1.81 
1.03 
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Table 4.6 shows that the writing activities were based on the 
learners' abilities and helping the students to write the alphabet correctly. 
But, the learners didn't have the opportunity to revise their piece of 
writing. 
6. The Teacher's book 
Action Pack teacher's book should be presented to the teachers of 
English language to do their work effectively. The table below presents 
the results concerning the usefiilness of the teachers' book. 
Table 4.7 
Responses regarding the usefulness of Action Pack Teacher's book 
Rank Order 
1 
2 
3 
4 
5 
Domain 
Usefulness of the teacher's book to the 
teachers' in understanding of the 
rationale of the Action Pack textbooks 
Provision of answer keys to the 
teachers 
Encouragement of training of English 
language teachers who teach Action 
Pack textbooks 
Provision of time schedule for covering 
the textbook 
Guidance for the teacher about 
vocabularies, activities and topics in 
the textbook 
Mean 
4.37 
4.44 
4.04 
2.80 
4.35 
S.D 
0.72 
1.60 
1.93 
1.53 
0.75 
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It is clearly evident from table 4.7 that the teachers' book was 
useftil to the teacher in understanding the rationale of Action Pack 
textbooks. It provided teachers with answer keys to help them to do their 
work appropriately. It also provided guidance to the teachers about 
vocabulary, activities and topics in the textbook. On the other hand, the 
teacher's book did not provide the teachers with the time-schedule for 
covering the lesson in the textbook. 
7. Listening and speaking skills: 
Listening and speaking are among the four language skills. The 
table below reveals the results pertaining to the development of listening 
and speaking skills. 
Table 4.8 
Respondents' responses with regard to the Integration of Action Pack 
Listening and Speaking skills. 
Rank Order 
1 
2 
3 
4 
5 
Domain 
Presentation of dialogues to develop 
students' listening skills 
Presentation of interesting listening 
activities 
Presentation of listening activities that 
encourages students to speak 
Clarity of the instructions related to the 
listening task 
Relevance of the required listening and 
Mean 
4.30 
4.12 
4.26 
3.51 
2.78 
S.D 
0.85 
0.78 
1.56 
1.00 
0.79 
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6 
speaking task to the learners' abilities. 
Integration of listening and speaking skills 4.16 0.93 
It is clear from table 4.8 above that the presentation of dialogues to 
develop student's listening skills was found highly appropriate and the 
presentation of the listening activities that encourages the students to 
speak was also found suitable. Besides, the presentation of interesting 
listening activities was also seen as appropriate. On the other hand, the 
required listening and speaking tasks were not considered relevant to the 
learners' abilities. 
8. Vocabulary items: 
Vocabulary items are very important components in learning a 
second language, so it is very necessary to provide second language 
teaching textbook with enough and suitable vocabulary items. The table 
below shows the results related to Action Pack vocabulary items. 
Table 4.9 
Responses concerning the readability of Action Pack textbooks 
vocabulary 
Rank Order 
1 
2 
Domain 
Selection of vocabulary items in the light 
of the general and specific objectives of 
the curriculum 
Distinction between active and passive 
Mean 
4.59 
3.88 
S.D 
3.68 
0.93 
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3 
4 
5 
6 
7 
8 
9 
—r 
vocabulary items 
Presentation of vocabulary items in 
appropriate situations 
Sufficiency of the number of new 
vocabulary items 
Relevance of new words to the learners' 
vocabulary knowledge 
Readability of vocabulary items 
Provision of the phonetic transcription of 
new vocabulary items 
Recycling the new vocabulary items in 
different texts 
Revision of learnt vocabulary items 
4.11_ 
4.10 
3.91 
4.09 
3.16 
4.32 
4.27 
' I 
^ -^ t ) .97 
0.92 
1.13 
3.05 
1.54 
3.01 
0.77 
Table 4.9 shows that Action Pack textbooks embodied the 
vocabulary items according to the general and specific objectives of the 
curriculum. Moreover, recycling of new vocabulary items in different 
texts was also appropriate. In addition, the revision of the learnt 
vocabulary items was also suitable to the learners and the number of new 
vocabulary items also sufficient. On the other hand, there was not any 
distinction between active and passive vocabulary items and there was 
not any provision of phonetic transcription to the new vocabulary items. 
9. The Objectives: 
Since the Ministry of Education has introduced Action Pack 
textbooks series to improve the quality of education, it has formulated 
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new objectives for teaching English in Jordan. These objectives concern 
the ability of students to use language for communication. The table 
below reveals the results regarding the objectives of Action Plan 
textbooks. 
Table 4.10 
Respondents' responses regarding the clarity of Action Pack Textbooks 
Objectives. 
Rank Order 
1 
2 
3 
4 
5 
6 
7 
Domain 
Clarity of the general objectives 
Clarity of the specific objectives 
Possibility of achieving the general and 
specific objectives 
Stating general and specific objectives 
according to students' levels of 
achievement 
Relating the general and specific 
objectives to the activities practiced 
Encouraging higher order thinking (logical 
and critical) skills 
Relevance of the objectives to the 
learners' real life situations 
Mean 
4.22 
4.06 
4.00 
3.95 
3.74 
3.15 
2.58 
S.D 
0.81 
0.81 
0.81 
1.00 
1.01 
1.31 
1.21 
Table 4.10 reveals that the general and specific objectives were 
clear and their achievement was also possible. In addition, there was a 
relationship between the general and specific objectives with the 
activities practiced in the activity book. These objectives were regarded 
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as inappropriate to the students' real life situations and that these 
objectives did not encourage the higher order thinking (logical and 
critical) skills. 
10. The content: 
Rivers, (1986) stated that the content of an English Foreign 
Language textbook should have characteristics such as the relation with 
the cultural and social background and suitability with age and 
environment of the learners. The table below shows the results belonging 
to the content of Action Pack. 
Table 4.11 
Respondents' responses concerning to the adaptability of Action Pack 
content 
Rank Order 
1 
2 
3 
4 
5 
6 
Domain 
Relevance of the reading material to the 
students' real life 
Variety of the topics available in different 
lessons 
Adaptability of the content to the learners' 
needs 
Logical organization of lessons and units 
Accuracy of information available in the 
textbooks 
Inclusion of real topics and situations in the 
content of Action Pack textbooks 
Mean 
2.78 
4.24 
2.95 
4.05 
4.14 
4.06 
S.D 
1.24 
3.63 
0.95 
0.92 
0.89 
1.10 
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Table 4.11 illustrates that the content was highly appropriate in 
accordance with the variety of topics in different lessons. In addition, the 
accuracy of the information provided for the lessons and units were also 
appropriate. The adaptability of the content to the learners' needs was 
inappropriate and the reading material was irrelevant to the students' real 
life. The content was highly appropriate to the student real life situation 
and encourage student to adapt of Action pack content. 
11. The Reading skill: 
Reading is a receptive skill. The table below illustrates the results 
concerning Action Pack reading skill. 
Table 4.12 
Respondents' responses concerning the readability of Action Pack 
reading skill. 
Rank 
Order 
1 
2 
3 
4 
5 
Domain 
Appropriateness of reading material to the learners' 
needs 
Relevance of the reading material to the learners' 
personal life 
Readability of the reading materials 
Emphasis on reading for pleasure and for intellectual 
satisfaction 
The reading material helps comprehension by providing 
pre-reading questions 
Mean 
3.96 
3.37 
3.37 
3.95 
3.35 
S.D 
1.00 
1.20 
1.20 
1.94 
1.27 
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6 The reading material helps comprehension by providing 
while-reading and post-reading questions 
3.25 1.36 
Table 4.12 demonstrates that the reading material was highly appropriate 
to the learners' needs. Moreover, the reading material emphasized on 
pleasure and intellectual satisfaction. In addition, the readability of the 
reading material was presented in Action Pack textbook. On the other 
hand, there was not any provision of pre-reading questions. The reading 
skill material was highly appropriate to the learners needs situation and 
this objectives encourage learners to the readability skills of Action pack 
skills. 
12. The rationale: 
The rationale behind Action Pack textbooks was one of the main 
aspects of this study. The table below displays the results concerning the 
rationale of Action Pack textbooks. 
Table 4.13 
Responses pertaining to the ability of achieving the rationale of Action 
Pack textbooks 
Rank Order 
1 
2 
3 
Domain 
Meeting the demands of the Jordanian 
society 
Relating the content to the learners' needs 
Motivating learners to communicate 
Mean 
2.90 
3.31 
3.58 
S.D 
1.29 
1.05 
1.16 
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4 Enabling the learners o acquire Computer 
skills 
3.16 1.41 
Table 4.13 demonstrates the rationale of Action Pack textbooks 
represented in the motivation of the learners to communicate. The 
rationale of Action Pack textbooks related the content to the learners' 
needs. On the other hand, Action Pack textbooks were not reasonable to 
enable the learners to acquire computer skill. The rationale did not take 
into consideration the demands of the Jordanian society, which was the 
most important thing that the content should be built on. The rational in 
real life situation even though motivation learners to communicate, but it 
seems to be the Action pack textbook did not meet the demands the 
Jordanian society. 
• Results related to the flrst question as obtained through 
interviews: 
To support data collected through the questiormaire technique in 
this study, the researcher used structured interviews (Appendix, C) with a 
number of students. This study attempts to answer the first question that 
probed into the students' evaluation about Action Pack textbooks (grade 
1-5) as manifested in their responses to the items of the structured 
interview. According to the students the interview was designed to 
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provide them with the suitable alternatives. The students structured 
interview consisted of (28) points, two of which are open ended questions 
including the general aspects of the textbook, teaching aids, activity book, 
listening and speaking skills, reading and writing skills, vocabulary items 
and grammar, the content, what students like most about the textbook, 
and what students dislike about the textbook. The table illustrates the 
results related to the students' interviews. 
Table 4.14 
Rank order of the students' responses pertaining of Action Pack textbooks 
as revealed in the structured interviews 
Rank Order 
1 
2 
3 
4 
5 
6 
7 
Domain 
Teaching aids 
Reading and writing skills 
Listening and speaking skills 
Activity book 
The content 
General aspects of the textbook 
Vocabulary items and grammar 
Mean 
2.73 
2.57 
2.21 
1.88 
1.55 
1.15 
1.04 
S.D 
0.4 
0.5 
0.51 
0.51 
0.36 
0.12 
0.09 
Table 4.14 indicates that the teaching aids were highly appropriate 
according to the students' responses. This means that the teaching aids 
were found appropriate by the students. The reading and writing skills 
were also suitable. In addition, the development of the listening and 
speaking skills oi Action Pack textbooks were adequate according to the 
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students'. The vocabulary items and the grammar were inappropriate 
because of certain difficulties associated with these areas. 
1. The Teaching Aids: 
The usefulness and effectiveness of the teaching aids are shown in 
table 4.15. See (Appendix, E) which reveals that the wall-pictures helped 
the students to learn the material appropriately. Moreover, there was a 
relationship between the wall-pictures and the content of the textbooks 
according to the students' responses. 
2. Reading and Writing 
Table 4.16 in (Appendix, F) reveals the result related to the reading 
and writing skills. It shows that the writing material was based on the 
reading text and that material was appropriate and easy to understand. 
Moreover, the writing material was easy and appropriate according to 
50% of the students. These results do not go with the teachers' opinion 
about reading and writing i.e. the teachers revealed that the reading 
materials were inappropriate for the students. 
3. Listening and Speaking: 
Table 4.17 is about the listening and speaking skills in Action Pack 
textbook. It is concerned with the integration of the listening and 
speaking skills. (See Appendix, G). It can be seen from table 4.17 that the 
recorded material in the cassette was not found appropriate by the 
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students. The activities that are presented in the listening skills were not 
appropriate according to the students. 
4. Activity book: 
Table 4.18 (Appendix G) indicates clearly that Action Pack 
Activity book was found easy to do by the students themselves and this 
was the rationale of the Action Pack textbook, which provided a "Can do" 
activity book which could be done by the students themselves. 
5. The Content: 
The content items described the organization of the units, lessons 
and the characteristics of the material i.e. whether they are related to the 
students' local environment or not. Table 4.19 in (Appendix, H) shows 
the results regarding the content of Action Pack textbooks. The results of 
Items 26-27 show that the content was found inappropriate the students' 
local environment. On the other hand, the students can understand the 
topics of the lessons with the help of the pictures (Teaching Aids) as 
mentioned previously. 
6. General aspects of the textbook: 
Table 4.20 deals with the general aspects of Action Pack textbooks. 
Such aspects include factors as attractiveness of the textbook, durability, 
clarity and others. Table 4.20 in (Appendix, H) shows the result related to 
the general aspects of Action Pack textbooks. It shows that Action Pack 
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textbooks were appropriately designed. Action Pack textbooks were 
attractive in terms of typography, binding and coloring. The textbooks 
were free from misprints. Moreover, the appearance of the textbooks 
attracted the students' attentions. 
7. Vocabulary items and grammar: 
The vocabulary items domain covered questions from 23 to 26. 
Table 4.21 (See appendix, I) illustrates the results concerning the 
vocabulary items and grammar. It shows that Action Pack textbooks 
revision of the vocabulary items were found usefiil by students. 
Moreover, there was a relationship between the lessons and the activities 
in the textbooks. The materials of Action Pack textbook helped the 
students to communicate with others in English language. 
Things that students liked most about the textbook: 
Item 28 was an open-ended question that aimed to know the most 
things for the students liked in the textbooks. This is shown in table 22 
below. 
Table 4.22 
Things students liked most in Action Pack textbooks 
No. 
1 
Things students liked most 
The songs and rhymes are very 
interesting 
Frequency 
300 
Percentage 
22.00 
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2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
The colored pictures and paintings are 
very exciting 
The letters in the textbooks and the 
activity book are very interesting 
The activity book is very useful 
The units and the lessons of the 
textbook are related to each other 
There is integration of listening and 
speaking skills 
The vocabulary items enrich the 
students with background knowledge 
Some of the characters in the textbook 
are interesting 
The writing skill is very interesting 
The revision activities 
That the structures in the textbook are 
very interesting 
300 
270 
260 
250 
210 
200 
190 
160 
150 
100 
22.00 
21.15 
21.00 
19.28 
19.95 
19.10 
18.80 
14.30 
14.10 
9.50 
Table 4.22 above shows that students liked most of the songs and 
rhymes and the colored pictures and painting the pictures in addition to 
other things mentioned in the table. 
Things that students disliked most in the textbooks: 
Item 28 was an open-ended question which aimed to know the 
most disliked things for the students in the Action Pack textbooks. Table 
23 below reveals the results belonging to this question. 
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Table 4.23 
Things students disliked most in the Action Pack textbooks. 
No. 
1 
2 
3 
4 
5 
6 
Things students liked most 
That Leggy's environment differs form 
the students' environment 
A need to change the names of the 
characters from English to Arabic. 
Speed of speech recorded in the 
cassette makes it difficult to understand 
the context. 
Some structures in the textbook are 
very difficult to understand 
The reading skill is very difficult to 
deal with because some texts are long 
Some nouns in the textbook are very 
difficult to remember 
Frequency 
150 
130 
110 
100 
90 
80 
Percentage 
15.00 
14.20 
13.80 
13.60 
13.40 
13.20 
Table 4.23 suggests that students disliked most the environment 
where Leggy lives, in addition to the need to change the names of the 
characters to be relevant to the students' own environment i.e. Arabic 
instead of English names. Moreover, the students disliked some difficult 
nouns in the textbooks, such as, congratulations. 
• Results related to the second question: 
The second question in this study was: Are there any significant 
differences in the evaluation o^ Action Pack (grade 1-5) that can be 
attributed to the teachers' qualifications. 
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Differences in teachers' responses according to their qualifications 
Table 4.24 below shows the differences in results relating to the 
teachers along with the questionnaire criteria. The differences in results 
of teachers concerning their qualifications (College, B.A, Diploma and 
M.A) are presented. The ANOVA (7\nalysis of Variance) were identified. 
The mean, standard deviation, Degree of Freedom, F-test value and 
significance of F are presented in the table. 
Table 4.24 
Analysis of Variance for the criteria of Action Pack textbooks according 
to the teachers' qualifications. 
Domain 
Rationale 
Objectives 
Language skills 
Teaching Aids 
Vocabulary 
items 
The content 
The methods 
Activity book 
Teacher's book 
General aspect of 
the book 
College 
Mean 
3.28 
3.43 
3.88 
4.09 
3.96 
4.18 
4.03 
3.90 
4.04 
4.23 
SD 
1.11 
0.92 
1.01 
0.98 
0.97 
1.75 
1.00 
1.00 
0.94 
0.77 
B.A 
Mean 
3.43 
3.37 
3.89 
4.27 
4.05 
4.14 
3.98 
4.17 
4.02 
4.26 
SD 
1.23 
1.01 
1.28 
1.46 
0.98 
1.79 
0.97 
1.73 
0.99 
1.09 
Dipl 
Mean 
3.41 
3.48 
3.85 
4.24 
4.12 
4.15 
4.32 
4.50 
4.29 
4.38 
oma 
SD 
1.23 
0.92 
1.32 
0.90 
2.28 
1.56 
2.00 
3.33 
3.17 
1.46 
M.A 
Mean 
3.22 
3.27 
3.78 
4.04 
3.95 
4.14 
3.66 
3.90 
3.89 
4.44 
SD 
1.32 
1.07 
1.52 
1.27 
1.92 
1.82 
1.10 
0.78 
0.93 
1.43 
DF 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
F 
0.48 
0.45 
0.40 
0.39 
0.52 
0.38 
0.82 
0.42 
0.34 
0.16 
Sigof 
F 
0.09 
0.06 
0.08 
0.07 
0.06 
0.10 
0.01 
0.13 
0.10 
0.07 
Table 4.24 reveals that there are no statistical significant differences 
pertaining to the qualification variable and the responses of the teacher on 
any of the nine evaluation criteria (rationale, objectives, language skills. 
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teaching aids, vocabulary items, the content, the activity book, the 
teacher's book and the general aspects of the textbook) but in applying 
the scheffee test for post comparisons reflect that the analysis showed that 
there is a significant difference between the qualification variable and the 
responses of the teacher which were in favour to the method of teaching 
attributed to the community college teachers. 
• Results related to the third question 
The third question in this study was: Are there any significant 
differences in the evaluation of Action Pack (grade 1-5) that can be 
attributed to the teachers' experiences? 
Table 25 presents the experience differences (1-5 years, 6-10 years, 
11-19 years and more than 20 years) and its possible relationship to the 
evaluation and development of Action Pack textbooks. The mean, 
standard deviation, degree of fi^eedom-test value and significance of F are 
presented in table 25. The experiences of both the supervisors and 
teachers were presented together because there was no significant 
difference between them attributed to the years of experience. 
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Table 4.25 
Analysis of Variance for the criteria of Action Pack textbooks according 
to the supervisors'/ teachers' experiences. 
# 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
Domain 
Rationale 
Objectives 
Language skills 
Teaching Aids 
Vocabulary items 
The content 
The methods 
Activity book 
Teacher's book 
General aspect of 
the book 
Experience 
1-5 years 
Mean 
3.20 
3.81 
3.70 
3.93 
3.67 
3.72 
3.88 
3.67 
3.83 
3.86 
SD 
1.10 
.97 
1.00 
1.03 
1.08 
1.03 
1.03 
0.94 
1.14 
0.85 
6-10 
Mean 
3.30 
3.68 
3.93 
4.36 
4.26 
4.21 
4.55 
4.20 
4.29 
4.00 
years 
SD 
1.19 
0.91 
1.24 
0.78 
1.52 
1.37 
0.79t 
0.84 
1.65 
1.01 
11-19 
Mean 
3.25 
3.73 
3.45 
4.36 
4.03 
4.22 
4.46 
4.32 
4.03 
4.06 
years 
SD 
1.26 
1.02 
1.25 
1.22 
1.69 
2.46 
1.69 
3.19 
1.80 
1.13 
More than 20 
years 
Mean 
3.25 
4.00 
4.62 
4.37 
5.00 
4.89 
5.09 
5.00 
4.60 
4.03 
SD 
0 
0 
0.14 
0.24 
0 
0 
0 
0 
0 
0.11 
DF 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
3.00 
F 
1.93 
1.82 
1.73 
1.56 
2.07 
1.51 
3.29 
1.67 
1.38 
1.25 
Sigof 
F 
0.35 
0.32 
0.30 
0.29 
0.26 
0.42 
0.16 
0.51 
0.39 
0.52 
The analysis of variance did not show any statistically significant 
differences between the means of different teaching experiences (1-5 
years, 6-10 years, 11-15 and more than 20 years). The F-test statistics of 
the experience reveal that there is no relationship between the experience 
variable and the response of supervisors and teachers on any of the ten 
criteria (rationale, objectives, language skills, teaching aids, vocabulary 
items, the content, the methods, the activity book, the teacher's book and 
the general aspects of the textbook). 
• Results related to the fourth question as revealed in interviews 
with supervisors and teachers 
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The fourth question, which this study attempted to answer, was: 
What do supervisors and teachers suggest improving and developing 
Action Pack textbooks? As manifested in their responses to the interview, 
relevant findings are presented in Table 26 (See Appendix D). 
Table 4.26 
Suggestions of the supervisors and teachers to improve and 
develop Action Pack textbooks. 
No 
1 
2 
3 
4 
Question 
Students' feeling about 
Action Pack 
Enhancing communication 
Developing the four 
language skills 
Encouraging self-learning 
Suggestions 
-Students found it interesting and keep on 
looking at the colored pictures 
-The textbooks make it easy for teachers 
to handle the process of teaching/learning 
where objectives carmot be achieved 
without encouraging students to speak 
inside and outside the classroom 
-Listening and speaking skills by 
listening and repeating after the cassettes, 
songs, poems and rhymes will develop 
these language skills. 
-Reading and writing will enrich the 
students' vocabulary items and help them 
to express their feelings. 
-Some students are able to do the 
exercises by themselves. Others ask for 
help of their teachers, families and 
friends. 
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5 
6 
7 
Three features that are liked 
most by students 
Three features that are hated 
most by students 
Improving the textbooks 
-The new vocabulary items will help the 
students to enrich their knowledge with 
the new words. 
-The writing activities help the student 
o express themselves in writing and the 
dialogues will help in listening and 
speaking skills e.g. listen and repeat. 
-Some exercises in grammar are difficult 
for the 4*'' grade students and some 
passages are too long. 
-Odd names, some names are nameless, 
for example. Professor X. 
-Minimize the length of comprehension 
passages. 
-Increase the number of periods to be "5" 
periods instead of "4" periods. 
- Teacher (10^) pointed to students' feelings about Action Pack textbooks. 
He believed that students enjoy listening to the cassette, songs and 
rhymes and students find coloured pictures more interesting. 
- Teacher (7) advised teachers to enhance communication: "Teachers 
have to encourage their students to learn English Language. It is the 
teacher's job to make use of these textbooks and expose students to learn 
English language. The textbooks provide the teacher with different 
The number represents the name of the teacher who suggested these ideas to improve the textbooks. 
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strategies that can be used for teaching language e.g. team work; working 
in pairs; and group work." 
- Teacher (1) mentioned three features that teachers liked most about 
Action Pack textbook as the following: "Real pictures in the textbooks 
help in understanding the context. Colouring exercise is very interesting 
for the students. The new structures will help the students to form 
sentences. The variety of texts will help in understanding different 
context." 
- Teacher (4) suggested five features that students hated most about 
Action Pack textbook as the following: "The names of some animals are 
difficult to remember, they are not related to our environment, for 
example, Alpacas. The intensive use of new vocabulary items without a 
word list for them. Some texts are not related to the students' culture and 
environment. The recorded materials are fast, especially the songs of the 
first grade. Some writing exercises are repeated and too long to be done 
in one period. There is no provision for pronunciation in the teacher's 
book." 
- Teacher (15) suggested the following to improve and develop the 
textbook: "Minimize the listening activities skills. Increase the number of 
periods to "5" periods instead of "4" periods. Put the new vocabulary 
items in a box as it is in the S"' grade textbook and provide the teacher 
with the meanings of the new vocabulary items and pronunciation". 
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- Teacher (5) concentrated on topics that are related directly to the 
students' environment and culture and suggested that the texts should be 
made suitable to the students' ages and levels. Names from the students' 
environment and culture should be used. Regions of our country should 
be discussed. To vary there should be a variety of exercise and activities. 
For example, composition and dictation should be provided. Number of 
units for the second grade classes should be increased whereas repetition 
of the recorded material should be decreased. Time schedule for covering 
the textbook should also be suggested. 
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Ctuipter Tive 
Discussion, of the Findings Conclusion and Recommendations 
This study was an attempt to evaluate the develop Action Pack 
textbooks for the basic stage (grade 1-5) students in Jordanian public 
schools with the help of the supervisors' and teachers' and students' 
points of views. It aimed to present the strengths and weaknesses of these 
new textbooks by using an evaluative questionnaire and interview 
schedule. It aimed to present the new scenario of English curriculum in 
Jordan. Therefore, the new curriculum will provide new definitions of 
what students need to know, be able to do, and understand ICT strategies 
that teachers will be expected to use and developers of curriculum will 
need to incorporate. This study was also designed to find out if there was 
a statistical difference between the respondents' view concerning ten 
criteria (See Chapter 4). 
Discussion of the results of the study 
Conclusion is drawn from the resulting strengths and weaknesses 
of Action Pack textbooks as pointed out for each criteria in the 
questionnaire (rationale, objectives, language skills of listening and 
speaking, reading skill and writing skill, teaching aids, vocabulary items, 
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the content, the method, the activity book, the teacher's book and the 
general aspects of the textbook) and each question in the interview. 
Discussion of the findings related to the first question of this study: 
How do EFL supervisors, teachers and students evaluate Action Pack 
textbooks? 
In questionnaire, the resuhs of the study showed that the textbooks 
promotion of communication was satisfactory according to the 
supervisors and teachers. The students are able to use the language inside 
the classroom. Regarding Listening and speaking, they were also relevant 
to develop students' listening skill and to encourage them to speak and 
repeat after the cassette. For example, the students are able to do 
(Listening and repeat exercise) without any difficulty. Pertaining to the 
appropriateness of the reading skill, the results of this study revealed that 
Action Pack textbooks were appropriate to the learners' needs and that 
Action Pack reading material was readable. In addition, the writing 
activities were also found suitable in showing the way of writing the 
alphabet correctly. The students are able to write the letters of English 
properly. 
The teaching aids were appropriate in terms of the clarity of wall-
pictures (charts, tables and diagrams) and the clarity of the recorded 
material. The wall-pictures were designed according to the textbooks. 
97 
The vocabulary items were found appropriate regarding the selection of 
vocabulary items in accordance with the general and specific objectives 
of the curriculum. The vocabulary items were repeated in many texts to 
help the students to remember and use them in different contexts. Further, 
the activity book was also appropriate in terms of the relevance of the 
activity book to the textbook and the variation of the activities practiced 
in the activity book. 
The content of Action Pack was found suitable. This might have to 
do with the variety of the topics in different lessons and the inclusion of 
real topics and situations in the content. For example, some topics were 
chosen from the students' own environment. The methods of teaching 
were found effective. 
The teacher's book was found appropriate to provide the teachers 
with key-answer and to help them to understand the rationale of Action 
Pack textbooks. Regarding the general aspects of the textbook, the results 
of the study reflected that this domain was found appropriate e.g. the 
numbering of pages of the textbooks was correct, the typing was clear 
and there were no misprint. 
The discussion of the findings related to the first question: 
How do EFL students evaluate Action Pack textbooks? 
98 
In interviews, the study revealed that the students' responses 
towards the items of the interview were generally appropriate. This might 
have to do with the fact that the students felt that the level of Action Pack 
textbooks were suitable to the students' interests, age and abilities. In 
addition, the four language skills (listening, speaking, reading and 
writing) in this series were considered suitable. Moreover, the results of 
the study revealed that the general aspects of Action Pack textbooks were 
appropriate. For example, there were no misprints, and the cover of the 
textbooks was durable. The teaching aids were found suitable. The wall-
pictures help the students to learn the material and the wall-pictures are 
related to the content of the textbook. The activity book helps the students 
to do the activities by themselves. It adopted 'can do' approaches, i.e. the 
children are given activities that they will be able to complete without any 
difficulty. 
The results of this study also revealed that the development of the 
listening and speaking skills were found less appropriate according to the 
students' responses. The recorded material in the cassette was found 
neither difficult nor too easy. Listening and speaking skills were also 
neutral; the students complained that they have a difficulty in following 
some topics because the recorded materials were too fast for them to 
follow (See Appendix, G). In addition, the reading and writing skills were 
found suitable. The writing material was based on the reading text. The 
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methods of presenting guidelines for writing were also easy to 
understand. Further, the results of the study showed that the vocabulary 
items and grammar were appropriate according to the students' responses. 
(See Appendix, I) 
The result of the study showed that the content was found 
inappropriate by the students. This might be attributed to the issue that 
Action Pack textbooks was not related to the students' local environment. 
The students complained that the environment in which leggy lives 
differs from their own environment. In addition, the textbooks contained 
names which are not related to their own environment, for example. 
Professor X; the students could not identify her name. Students found that 
the songs and rhymes were very interesting and the activity book was 
usefiil to them. Further, the units and lessons of the textbooks were 
related to each other. Students disliked general things, for example, some 
of the structures in the textbooks were very difficult to understand and 
some of the nouns in the textbooks were very difficult to remember. 
The discussion of the findings related to the second question of 
the study: Are there any significant differences in the evaluation of 
Action Pack (1-5) that can be attributed to the teachers' qualifications? 
The results of the study revealed that there were no statistical 
significant differences at a = 0.05 in the evaluation of Action Pack 
textbooks attributed to the teachers along with nine criteria: (rationale, 
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objectives, language skills: listening and speaking, reading skill and 
writing skill, teaching aids, vocabulary items, the content, the activity 
book, the teacher's book and the general aspects of the textbook). 
Teachers were able to evaluate the textbooks because they taught them 
and the teachers were able to find out points of strength and weakness. 
The findings of the study revealed that there was a statistical significant 
difference between the qualifications variables (college, B.A, Diploma 
and M.A) and the teachers' responses to Action Pack criteria which were 
attributed to the community college holders. 
The discussion of the findings related to the third question of the 
study: Are there any significant differences in the evaluation of Action 
Pack (1-5) that can be attributed to the teachers' experiences? 
The analysis of variance did not show any statistically significant 
differences between the means of different teaching experiences (1-5 
years, 6-10 years, 11-15 and more than 20 years). The F-test statistics of 
the experience reveal that there is no relationship between the experience 
variable and the response of supervisors and teachers on any of the ten 
criteria (rationale, objectives, language skills, teaching aids, vocabulary 
items, the content, the methods, the activity book, the teacher's book and 
the general aspects of the textbook). This study revealed that there were 
no statistical significant differences between the experience of the 
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teachers and supervisors as manifested in their responses to the items of 
the questionnaire. 
The discussion of the findings related to the fourth question: 
What do supervisors and teachers suggest to improve Action Pack 
textbooks? The resuhs of the study revealed that the teachers and the 
supervisors suggested general points to improve Action Pack textbooks: 
The students' feeling about Action Pack: Students found it 
interesting and they kept on looking at the coloured pictures. The students 
like to have English lessons which are presented by the computer. This 
aid helps the students to understand the lesson more easily because it is 
provided with both the action and sound, in addition to the attractive 
pictures. 
Enhancing communications: The textbooks make it easy for 
teachers to handle the process of teaching/learning where objectives 
cannot be achieved without encouraging students to communicate freely 
inside/outside the classroom. Some students used to sing the song, which 
they had learnt inside the classroom. They repeated the songs outside the 
classroom. The findings of enhancing communication are similar to the 
findings of Ching-Wang and Lu-Hui study, (1990) in which it tested the 
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classroom communication and arrangement between what has been 
taught and what has been tested in the school. The students practiced 
what they had learnt inside the classroom outside the classroom. 
Developing the four language skills: Through listening and 
speaking skills by listening and repeating after the cassette, songs, poems 
and rhymes which will develop these language skills. Reading and 
writing enrich the students' vocabulary items and help them to express 
their feelings. 
Encouraging self-learning: Some students are able to do the 
exercise by themselves. Others ask for the help from their teacher, 
families and friends. The findings here have to do with the findings of 
Chenoweth, et al, study (1999) which makes a comparison between two 
kinds of students, those who study an English course and those who did 
not. The results revealed that the students' ability to need and interpret 
academic prose did not improve significantly as a result of taking the 
course in English. The students like to learn new things, which requires 
them to practice orally inside and outside the classroom. 
Features that the teaches liked most about the textbooks: First, 
the new vocabulary items help the students to enrich their knowledge 
103 
with the new words. For example, the students can use the new 
vocabulary items in different context. Second, the writing activities help 
the students to express themselves in writing. For example, the students 
can express themselves through writing short essays. Third, the dialogues 
help in listening and speaking skills e.g. listen and repeat exercise will 
help the students to repeat after the cassette. 
Features that the teacher disliked most about the textbook: 
First, some exercise in grammar are difficult for the 4^ ^ grade students. 
For example, the grammar in Action Pack textbooks should be pure 
grammar. This will make teaching of grammar easy. Second, some 
passages are too long for the students to read in one period. The text 
should be short and useful to the students. Third, some names are 
nameless, for example. Professor X. The names of the characters in the 
Action Pack Textbooks should be taken from the students' own 
environment as the students suggest to change the foreign names to 
v^rabic, for example, the name Vinnie should be changed into Ahmad, 
Etc. 
Improving Action Pack textbooks, through minimizing the length 
of comprehension passages and increasing the number of periods to be 5 
periods instead of 4 periods. 
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The findings of this study agree with the findings of Akrabawi and 
Al-Kharoof (2002) who found that there were no statistical significant 
differences between the teachers' and supervisors' views concerning the 
strengths of Action Pack textbooks and their suitability to the learners' 
needs, age and interests. To add, both the supervisors and teachers agreed 
on the suitability of Action Pack textbooks content which is related to the 
learners' needs, age and interest. The teachers and supervisors believed 
that the teaching aids were appropriate and the teaching of English 
language at this age was acceptable. 
On the other hand, the results of this study revealed the weakness 
of Action Pac^ textbooks. The following are examples: 
The objectives were irrelevant to the learners' real life situations 
and the objectives did not encourage the higher order thinking (logical 
and critical) skills. The objectives in Action Pack textbooks for the basic 
grade (1-4) which were presented were not taken from the students' own 
environment. 
Listening and speaking skills were inappropriate to the learners' 
abilities. For example, some of the songs, which were presented to the 
first grade students, are too fast for the first student to follow. The 
students found it difficult to repeat the song after the cassette, specially 
first grade. 
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The reading material did not help the students' comprehension by 
providing pre-reading questions. Action Pack textbooks for the basic 
stage ( 1 - 4 ) didn't contain pre-reading question as it was found in the 
fifth grade textbook. 
The writing skill did not encourage the learners to revise their piece 
of writing. The vocabulary items were not provided with the phonetic 
transcription. This helps the teachers of Action Pack textbooks to 
pronounce the vocabulary items properly for their students. 
The grammar presented in the activity book was inappropriate to 
the learners' needs. The grammar should be presented in context. The 
content was inappropriate to the learners' real lives. The content of Action 
Pack textbooks should be taken from the students' own environment. 
The teacher's book did not provide time schedule for covering the 
textbooks. The teacher's book should provide the teachers with the time 
for covering their classes properly. 
The size of Action Pack textbooks was inappropriate for the second 
grade students. The textbooks should include more lessons because it was 
too short to be covered on one semester. 
Discussion of the main results: 
Some general points should be taken in account in Action Pack 
textbooks for the basic stage (1-5). 
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Grammar was perceived by teachers to be taught in context not as a 
pure one as in the fourth grade textbook. In addition the vocabulary 
should be related to the students real lifelike situations. As mentioned in 
Lee's study (1975), students prefer to have textbook when they are in 
their classes. He mentioned that when choosing a good English textbook 
for learners, the alert teachers are to be aware of the following factors: the 
textbook should not give long grammatical explanations, the textbook 
should give examples of sentences containing the structure to be taught 
and the structures and vocabulary of the text should be related to real 
situations. 
The findings revealed that the textbook of the second grade was 
considered by teachers to be suitable to be covered in one semester and 
the age, ability and interests of the students were taken under 
consideration. According to Romero (1975) there are many important 
things to keep in mind while choosing a textbooks for an English 
programme. Romero argues that most English programmes are directed 
toward the oral approach. Educators assume that conversation is the 
primary objective with reading and writing as important but a secondary 
aim. Educators must think about the age, ability and interest of the 
students; the training and preparation of teachers and the time and 
facilities available. This information derived fi-om the finding of the 
study. 
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The textbook had to be provided with pre-reading questions for the 
students to understand the subject of reading text. The textbook should be 
suitable to the students' and teachers' needs and interests. Escobar et al, 
(1976) argued that finding good English Textbooks is a constant problem 
for teachers who are trying to teach as effectively as possible. Escobar et 
al., (1976) posed a question the teachers should ask, "will the textbooks 
meet the needs of both teachers and students?" This is a question every 
concerned teacher should have in mind when trying to decide whether to 
choose or use particular English textbooks. 
The textbooks was considered by teachers to be rated to the 
students' culture and own environment. Rivers, (1986) mentioned that the 
textbook would determine the major parts of the classroom teaching. In 
the textbook, decisions had aheady been made about what the students 
would learn, how they would learn it and what section of the work 
received the most emphasis. She had put a checklist for textbook 
evaluation containing the following components which the teacher should 
take care of, when adapting a textbook: method, material, language skills, 
grammar, use of native language, variety of exercise, actual 
communication, culture of foreign language, activities, supplementary 
readers, workbooks of tests, print, price and whether it was pretested and 
valid. 
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Some exercise were repeated more than once. This would make 
learning the new material boring for the students. McGovem (1983) 
argued that the first thing for the teacher is to decide whether the English 
textbook and the accompanying materials are suitable for his/her class. 
On the basis of planning a reading lesson, McGovem mentioned that 
there are a number of questions he/she needs to ask himself or herself 
Does the textbook have the right linguistic level? Are there any parts of 
the text to be removed? Does the textbook give interest to the learners? 
Do pictures and exercise suit the quality of the material? 
The findings of this study were in agreement with the findings of 
Yuen-Kwan's study, (1988), Akrabawi and Al-Kharoof s study (2002) 
who found that the evaluated materials were appropriate and matched 
with their learners' needs and interests. They also found that the 
vocabulary items were suitably presented and they were recycled in a 
different context. Reading and writing skills were satisfactory appropriate 
to the learners' needs and interest, and they were properly integrated. 
The results indicate that the Action Pack textbooks and its 
accompanying materials were provided with key answer of the Activity 
books exercise and procedures of teaching the four language skills: 
Listening, speaking, reading and writing. In addition, the teachers' book 
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was provided with a clear instruction about the general and specific 
objectives of teaching English in Jordan and how to deal with learners 
who learn English as a foreign language. But the teachers' book has not 
provided the teachers with phonetic transcription for the new vocabulary 
items. In addition, it has not provided the teacher with the time schedule 
for applying the textbooks. 
Proposed Conceptual Framework 
As shown in the related literature there are a number of models for 
evaluating the educational curriculum. The conceptual framework is 
based on the findings presented in the literature reviewed. This study 
derived its conceptual framework from the objective model developed by 
Cuban (1992). The conceptual model shows that the evaluation of 
curriculum revolves around teachers, supervisors and students 
perspectives. Moreover, the proposed research model indicates that there 
is an indirect correlation between the evaluation of the action pack text 
book and the assessment of the performance. Meanwhile, it shows that 
there is indirect relationship between the evaluation of the action pack 
and the outcomes. The framework also shows that teachers', supervisors' 
and students' perspective is extremely important for the assessment of 
performance which predicts and leads to the outcomes. 
110 
Recommendations: 
On the basis of the findings of the study and in the light of the 
teachers' suggestions, the researcher proposed recommendations to the 
Ministry of Education and the authors and the researchers who are 
interested in Action Pack textbooks. 
Recommendations for the Ministry of Education: 
Time and intensity are important factors that should be applied to 
foreign language curricula. Involving teachers in selecting curriculum 
goals and giving them an opportunity to participate in selecting the 
objectives of teaching English as a foreign language and in selecting the 
content of English textbooks as well. In addition, providing teachers with 
videos where they can see model lessons or to see films with real people 
in order to see the facial expressions of those people. Further, increasing 
the number of allotted weekly periods. It would be better if the number 
was increased to five periods per week. Training courses should also be 
held for teachers of English so as to make them aware of the developing 
evaluation curriculum strategies. 
Recommendations for the authors of Action Pack series: 
The authors have been asked to reduce the number of the activities 
since they were found boring because of their repetition within the same 
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unit and other units. Moreover, the authors were also asked to present a 
word list for the new vocabulary items in every new unit, especially for 
the (Grade 2- 4), in addition to present phonetic transcription for the new 
vocabulary items for the teachers of English language. 
Recommendations for EFL Supervisors and Teachers of English 
language: 
Teachers have been asked to make a content analysis of Action 
Pack textbooks (1-5) to be able to select, omit supplement and modify 
when and where necessary. In addition, teachers of English are advised to 
adopt the teachers' book while teaching Action Pack textbooks; these 
books include very clear directions and details for teaching English. 
Furthermore, supervisors of English have been asked to pay a visit to 
basic schools, especially classes who use Action Pack textbooks to find 
the extent to which teachers of English are able to teach Action Pack 
textbooks. 
Recommendations for curricula developers: 
The researcher wants to add that Action Pack textbooks should 
further have the following characteristics: the culture is the centre of 
language learning. The students' needs, interests and ages should 
determine the desired curriculum. The target aim of the textbook is to 
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train the students to communicate both orally and in writing with native 
speakers of the language in appropriate situations. Pronunciations, 
spelling and grammar are important factors in language teaching but these 
elements will be considered meaningless if they are separated from the 
social context. Finally, classroom activities should have tasks that help 
the students to communicate either as pair work or group work and to 
cater for the individual differences among the students and to start from 
familiar examples and explanations related to the rest of the course. 
Recommendations for the researchers: 
Researchers are suggested to conduct a study in the northern and 
southern part of Jordan. The current study was conducted in Karak to find 
whether the stated objectives introduced in the textbooks were effective 
for the students or not. They are also suggested to use other evaluative 
instruments, like systematic observations, in addition to the questionnaire 
and interviews. Finally, the researcher are suggested to evaluate the 
newly introduced sixth grade textbooks series. 
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"APPENDIX ONE' 
QUESTIONNAIRE (English) 
Action Pack Textbook (1-5) 
Dear Colleague, 
This questionnaire is not a test; it is a tool to help us know your needs. 
There is no need to write your name. This questionnaire is being used as a 
research technique in an attempt to evaluate and develop Action Pack textbooks 
(grades 1-5) in Jordan. You are requested to write your response to each item 
frankly. A five point scale (Highly appropriate (5), Appropriate (4), Uncertain 
(3), less appropriate (2), and in appropriate (1), Likert system is used for the 
purpose of the study. All responses will be used for academic research 
purposes. 
The questiormaire includes (73) items that are related to various aspects 
of Action Pack textbooks (grades 1-5) in Jordan. Please, read each item below 
in 
suggesting improvements in the Action Pack textbooks. 
v/ i ^ v w « v / i i ± wx^ xv iv-^ii /v/wrvo v&^ttviv-o i-^j i i . j v / i v » « i i . i iv«c»^, i^au v^civ^ll i n f i l l u t n 
them put (x) in the appropriate box. Your true responses will help us 
The researcher 
"A. Hamed Al-Awabdeh" 
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• Teaching Experience 
I 11-5 years | ^ 6-10 years | ^ 11-19 years [~] More than 20 years 
• Qualification 
I I Community College | ^B.A. | [Diploma | | M . A . 
• Present Job 
I I Teacher |_J Supervisor 
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1-Rationale: 
1. 
2. 
3. 
4. 
Meeting the demands of the Jordanian Society. 
Relating the content to the learners' needs. 
Motivating learners to communicate. 
Enabling the learners to acquire Computer Skills. 
Suggestions 
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2-Ot 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
>jectives: 
Clarity of the general objectives. 
Clarity of the specific objectives. 
Possibility of achieving the general and specific 
objectives. 
Stating general and specific objectives according to 
students' levels of achievement. 
Relating the general and specific objectives to the 
activities practiced. 
Encouraging higher order thinking (logical and 
critical) skills. 
Relevance of the objectives to the learners' real life 
situations. 
Suggestions 
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123 
3-Language Skills: (6 items) 
12. 
13. 
14. 
15. 
16. 
17. 
Presentation of dialogues to develop students' 
listening skills. 
Presentation of interesting listening activities. 
Presentation of listening activities that encourage 
students to speak. 
Clarity of the instruction related to the listening 
task. 
Relevance of the required listening and speaking 
task to the learners' abilities. 
Integration of listening and speaking skills. 
Suggestions 
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B-Reading Skills: 
18. 
19. 
20. 
21. 
22. 
23. 
Appropriateness of reading material to the learners' 
need. 
Relevance of the reading material to the learners' 
personal life. 
Readability of the reading materials. 
Emphasis on reading for pleasure and for 
intellectual satisfaction. 
The reading material helps comprehension by 
providing pre-reading questions. 
The reading material helps comprehension by 
providing while-reading and post-reading questions. 
Suggestions 
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C-Writing Skills: 
24. 
25. 
26. 
Showing how to write the alphabet correctly. 
Appropriateness of the topics of writing to the 
learners' abilities. 
Encouraging learners to revise their piece of 
writing. 
Suggestions 
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4-Teaching Aids: 
27. 
28. 
29. 
30. 
31. 
32. 
Clarity of the recorded materials. 
Attractiveness and usefulness of the wall-pictures. 
Usefulness of pictures, charts, tables and diagrams 
to illustrate the learnt material. 
Clarity of wall-pictures. 
Suitability of the flash-cards to the learners levels. 
Attractiveness and usefulness of the flash-cards to 
the learners. 
Suggestions 
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5-Vc 
33. 
34-
35. 
36. 
37. 
38. 
39. 
40. 
41. 
(cabulary items: 
Selection of vocabulary items according to the 
general and specific objectives of the curriculum. 
DJstJDctioii between active and passive vocabuJary items. 
Presentation of vocabulary items in appropriate situations. 
Sufficiency of the number of new vocabulary items. 
Relevance of new words to the learners' vocabulary 
knowledge. 
Readability of vocabulary items. 
Provision of the phonetic transcription of new 
vocabulary items. 
Recycling of new vocabulary items in different texts. 
Revision of learnt vocabulary items. 
Suggestions 
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6-Activity Boole: 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
Relevance of the activity exercises to the specific 
objectives of the lesson. 
Relationship of the activities to the learners' needs 
and environment. 
Relevance of the written work to the oral work. 
Focus of activities on accurate pronunciation. 
Matching between the Activity book and the text book. 
Variation of Activity book activities. 
Arrangement of the activities according to the 
students' levels. 
Relevance of the grammar to the learners' needs. 
Focus of the act 
Suggestions 
ivity book on communicative ability. 
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7-The Content: 
51. 
52. 
53. 
54. 
55. 
56. 
Relevance of the reading material to the students' 
real life. 
Variety of topics available in different lessons. 
Adaptability of the content to the learners' needs. 
Logical organization of lessons and units. 
Accuracy of information available in the textbooks. 
Conclusion of real topics and situations in the 
content. 
Suggestions 
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8-The Methods: 
57. 
58. 
59. 
60. 
Effectiveness of the methods used. 
Ability of methods to enhance understanding. 
Ability of methods to enhance communicative 
competence. 
Relevance of the methods to the general and specific 
objectives. 
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9-Teacher's Book: 
61. 
62. 
63. 
64. 
65. 
Usefulness of the teacher's book to the teacher 
understanding the rationale of the Action Pack 
textbooks. 
Provision of answer keys to the teachers. 
Encouraging the training of English language 
teachers who teach Action Pack textbooks. 
Provision of time schedule for covering the 
textbook. 
Guidance for the teacher about vocabularies, 
activities and topics in the textbook. 
Suggestions 
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10-General Aspects of the textbook: 
66. 
67. 
68. 
69. 
70. 
71. 
72. 
73. 
Esthetic appearance of the textbook. 
Suitability of the size of the textbook. 
Durability of the cover. 
Attractiveness of the textbook binding. 
Quality of the paper. 
Control of misprints. 
Clarity of typing. 
Numbering the pages of the textbook. 
Suggestions 
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Finally, you are invited to give suggestions and comments: 
Wian^for ^our Cooperation " 
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(Appendix B) 
QUESTIONNAIRE (ARABIC) 
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(APPENDIX C) 
STUDENTS QUESTIONNAIRE (ENGLISH) 
Dear Pupils, 
This questionnaire given to you is not a test but a research technique 
and for scientific purposes. The questionnaire includes (28) items related to 
Action pack textbooks (grades 1-5) in Jordan. Please, read each item 
carefully and then put (^) in the appropriate box. Your true responses will 
help us. 
General information: 
Gender • MaleQ Female n 
The researcher 
"A. Hamed Al-Awabdeh" 
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1. General Characteristics / Features of the book: (8 items) 
# 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
Is the book cover thick? 
Does the pupil book look wonderful and attractive? 
Is the size of the fonts used in typing the book suitable? 
Are colours of the book suitable? 
Are the pages of the pupil book numbered? 
Are there typing mistakes in the pupil book? 
Are the titles of units numbered? 
Do you like the pupil book? 
Yes No I don't know 
2. Teaching Aids: (4 items) 
# 
9. 
10. 
11. 
12. 
How^ do they describe the recorded material on 
tape? 
How does the wall chart look? 
How well do the wall charts helps in 
understanding what is being taught? 
Is there a relation between the explanatory 
pictures and the content of the pupil book 
(textbook)? 
Easy Medium DifTicult I don't know 
135 
3. Work book: (3 items) 
# 
13. 
14. 
15. 
How are the exercises in the work book? 
To do work book exercises on your own is? 
How well are the work book and the pupil 
book related? 
Excellent V.Good Good Weak 
4. Language skills: 
(a) Listening-Speaking skills: 
(3 items) 
# 
16. 
17. 
18. 
How do you describe the listening 
exercises in the pupil book? 
How is your listening comprehension of 
the recorded material on the tape? 
How do you describe conversations or 
dialogues given in the pupil book? 
Easy Medium DifTicult I don't know 
(b) Listening-Speaking skills: (4 items) 
# 
19. 
20. 
21. 
22. 
What is your opinion of the reading 
material in the pupil book? 
What is your opinion about the writing 
instructions? 
What is your opinion about the writing 
material? 
How do you describe the writing 
activities based on reading text passage? 
Easy Medium DifTicult I don't know 
136 
5. Vocabulary aod Grammar: (4 items) 
# 
23. 
24. 
25. 
26. 
Is vocabulary revision useful for you? 
Is there a good relation between a lesson and work 
book exercises? 
Is Grammar of the lesson compatible with content of 
the pupil book? 
Does the pupil work help you to communicate with 
others? 
Yes No I don't know 
6. Content: (2 items) 
# 
27. 
28. 
Do you understand the topic of the lesson through 
pictures? 
Is the content suitable with your local enviromnent? 
Yes No I don't know 
Remarks: 
'iHan^for your cooperation' 
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(Appendix D) 
Interview's Questions for the supervisors and teachers 
1. Can you explain to me how your students like the students' book 
and the activity book? 
2. Do you think that Action Pack textbooks enable students to 
communicate in English? 
3. Do you think that Action Pack enable students to develop 
different language skills (Listening, Speaking, reading and 
Writing)? 
4. How do you think that Action Pack textbooks would encourage 
learners' independence in Language learning? 
5. Can you identify 3 features that you like in the new textbooks list 
items. 
6. Can you identify 3 features that you dislike in the new textbooks? 
List items. 
7. What suggestions can you make to improve the textbooks and the 
teacher's book? 
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(Appendix E) 
Table 15 
Students' answers concerning to the clarity of Action Pack textbooks 
teaching aids 
Rank 
Order 
1 
2 
3 
4 
Domain 
Do the wall-pictures 
help you learn the 
material? 
Do the wall pictures 
relate to the content of 
the textbooks? 
How are the 
characteristics of the 
wall pictures? 
How is the description 
of the recorded 
material on the 
cassettes? 
Difficult 
% 
3.33 
0 
0 
0 
Neutral 
% 
56.67 
20 
10 
13.3 
Easy 
% 
40 
80 
90 
86.7 
Mean 
2.90 
2.87 
2.80 
2.37 
SD 
0.31 
0.35 
0.41 
0.056 
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(Appendix F) 
Table 16 
Students' answers regarding the suitability the Reading and writing 
skills of action pack textbooks 
Rank 
Order 
1 
2 
3 
4 
Domain 
What is your opinion 
about characteristics 
of the writing material 
which is based on the 
reading texts? 
What is your opinion 
about the reading 
material? 
What is your opinion 
about the method of 
presenting guidelines 
for writing? 
What is your opinion 
about the writing 
material? 
Difficult 
% 
0 
0 
0 
0 
Neutral 
% 
33.33 
43.33 
46.67 
50 
Easy 
% 
6.67 
56.67 
53.33 
50 
Mean 
2.67 
2.57 
2.53 
2.50 
SD 
0.48 
0.50 
0.51 
0.51 
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(Appendix G) 
Table 17 
Students' answers pertaining to the integration of listening and 
speaking skills 
Rank 
Order 
1 
2 
3 
Domain 
How is the description of the 
recorded material in the 
cassette? 
How is the description of the 
dialogues in the textbooks? 
How are the descriptions of 
listening skills activities that 
are presented in the 
textbooks? 
Difficult 
% 
3.33 
0 
10 
Neutral 
% 
70 
80 
60 
Easy 
% 
26.67 
20 
30 
Mean 
2.23 
2.20 
2.20 
SD 
0.50 
0.41 
0.61 
Table 18 
Students' answers concerning the relevance of the activity book 
Rank 
Order 
1 
2 
Domain 
How do you find 
performing the activities 
of yourself? 
How are the activities 
presented in the 
textbooks described? 
Difficult 
% 
6.67 
40 
Neutral 
% 
70 
60 
Easy 
% 
23.33 
00 
Mean 
1.83 
1.60 
SD 
0.53 
0.50 
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Students' answers concerning the suitability of the content of Action 
pack textbooks. 
Rank 
Order 
1 
2 
Domain 
Does the content relate to your local 
environment? 
Can you understand the topic of the 
lesson with the aid of pictures? 
Yes 
% 
90 
80 
No 
% 
1.90 
20 
Mean 
1.90 
1.20 
SD 
0.31 
0.41 
Table 20 
Students' answers regarding the appropriateness of the General 
aspects of action pack textbooks. 
Rank 
Order 
1 
2 
3 
4 
5 
6 
7 
8 
Domain 
Are there any misprints? 
Does the cover of the textbooks 
durable? 
Does the textbook attractive you? 
Have the pages of the textbook got 
numbers? 
Does the textbook have an esthetic 
appearance? 
Is the font of typing the textbook 
suitable? 
Are the colours of the textbooks 
suitable? 
5k> th^ uttits.'^  titles have numbers? 
Yes 
% 
96.67 
86.67 
93.3 
96.67 
100 
100 
100 
100 
No 
% 
3.33 
13.33 
6.67 
3.33 
0 
0 
0 
0 
Mean 
1.97 
1.13 
1.07 
1.03 
1.00 
1.00 
1.00 
1.00 
SD 
0.18 
0.35 
0.25 
0.18 
0.00 
0.00 
0.00 
0.00 
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Table 22 
Students' answers concerning the appropriateness of the vocabulary 
items and the grammar of the textbooks 
Rank 
Order 
1 
2 
3 
4 
Domain 
Is the revision of the vocabulary 
items useful to you? 
Is there any relationship between 
the lessons and the activities in 
the textbooks? 
Does the grammar of the lesson 
relate to the textbooks? 
Doe the material of the textbook 
help you communicate with 
others? 
Yes 
% 
83.33 
100.00 
100.00 
80.00 
No 
% 
16.67 
0.00 
0.00 
20.00 
Mean 
1.17 
1.00 
1.00 
1.00 
SD 
0.38 
0.00 
0.00 
0.00 
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